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ABSTRACT 

This content analysis schedule for the North Country 
Bilingual Project of Derby, Vermont, presents information on the 
history, funding, and scope of the project. Included are 
sociolinguistic process variables such as the native and dominant 
languages of students and their inter action. Information is provided 
on staff selection and the linguistic background of project teachers. 
An assessment is made of the duration and extent of the bilingual 
component, and the methods of second language teaching in general. 
Included is an analysis of materials, student grouping, tutoring, 
curriculum patterns, and cognitive development. The report also 
discusses self-esteem, learning strategies, the bicultural and 
community components, and means of evaluation. Inserts include' 
information on staff selection, staff development, and the bicultural 
component. (SK) 
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. bilingiial education applied research unit O.l^i^ojoct K^o. 

project b.e.s. t. 

n^y.c. cbnsortivua on bilingual education 

CONTMT iimiSIS SCI-tSDULE U KVEi^I Fj E.l> 

FOR BILINGUAL EDUCATIOH P.iOGbJil^iS 

P^search Assistant , p.fi LudAysy ] . Date .^^7^ 

Q /aiiie of Proj eet TW^Jl^ikGxS^a^y !?r.^'^^ 

0.3 Address of Project 0r\ex\r>5"Esse^ HortVy SUpe.rV\5ory^ UnloH 

.05 STATE . . 0.5 ...A.2_ 

1- Alasica 11 -Louisiana 21 -Oklahoma 

2- Arizona 12-Haine 22-Oregon 

3- California 13-Ma-bsachusetts 23-Penns7lvania 
ii-Colorado 14-Michigan 24-lUiode Island 

5- Connecticut 15-Montana 25-Te:;caG 

6- Florida 16-Kew Hampshire 2i6-Utah 

7- Guair: 17-New Jersey (27)-Veriiiont 

8- Idaho 1 S-New Mexico 2S;-VJashington 
9^Illinois 19-Kev/ York 29-Wisconsin 
10-Indiana 20-Ohio 30-Other (specify) 

1.0 Pl'OJSCT HISTOr^, FUNDING MD SCOPE 
1.1 Year Project began under Title VII;: 

see 97 - 1969 1.1 

Project 07 - 1570 

No. • ^7 - 1971 
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2.0 FUITOING (ilarl: all that apply) 

2.1 1-Any PillOru funding of BILINGUAL pi-ogran, if Title 2.1 _C) 

VII continues or expands that program 

0- no prior funding raentiohed ' 

2.2 Year prior funding began 2.2 n^^v 

2.3 Prior bilingual pro^Taan^ involved: 2.3 _Jf\..C\^« 

1 - early childhood (pre K -i- K) 

2- elementaiy students (grades 1-6) 
3~secondary students (grades 7-12) 

.■'0-not specified 

2.4 Source of prior bilingual program funding: 2.^ _JQ_'.(?L 
1 -local ^-'university 

- 2-state 5-federal ( specify )_,- 

3- foundation 6-other (specify). "J _ , . 

2.5 1-CONCiniRSlIT fuAding of progr8iii(s) , if cooperating 2.5 O 

with Title VII program ^ , , 

0-no concurrent funding mentioned . 




0.4 .I^^y.--^-J>/^^imQni'.__P.S,ea^. 

.05 STATS 0.5 .,.A:7„. 

1 - Alaska 11 -Louisiana 21-0::lahor:ia 

2- Ax"izona 12-liaine 22-Oregon 

3- California 13-Hassachusetts 23-Pennsylvania 

4- Colorado \ H-Michigan 24--Jiode Island 

5- Connecticut 15-Montana 25-Texas 

6- Florida 16-New Haiiipshire 26-Utah 

7- Guar.: 17-New Jersey (27'^Vemont 
8.-Idaho 1o-New Mexico '2S-V/ashin2ton 
9^Illinois 19-Mev.r Yorlc , 29-Wisconsin 
10-Indiana . 20^^0hio 30-Other (specify) 

1.0 .PliOJECT HISTOrj, FUNDING MD SCOPPj 

1,1 Year Project began under Title VII;: " -7 

see 97 ^ 1969 1.1 ^ l 

Project 07 " 19/0 

No. ^.7 - 1971 

2.0 FUI^DIMG (ilarlv: all that apply) 

2.1 1-Any PlcIOlt funding of BILINGUAL program, if Title 2.1 

VII continues or expands that program 

0- no prior funding raentioned 

2.2 Year prior fuiiding began 2.2 J[1«0<. 

2.3 Prior bilingual pronTain involved: 2.3 H-CV. 

1- early childhood (P^^e K -r K) ...v.. 

2- eleraentaiy studen'ts (grades 1-6) 

3- secondary students (grades 7-12) 

0- not specified 

2.U Source of prior bilingual prograiu fimding:; 2.4 •0[^ 

1 - local ^'-'university " 

2- state 5-federal (specify) 

3- foundation 6-other (specify )._^;^^~^^ 13^^ 

2.5 1-CONCURRaTT funding of progrBjr.(s) ; if cooperating 2.f5 X) 

with Title VII program " ■ 

0«no concurrent f-unding laentioned 

2.6 Goncxirrent program cooperating with Title VII involves: 2.6 O 

1 - early childhood vpre K K) " 

2- eleiTientary students (grades 1-6) 

3- secondary students (grades 7-12) 

4- teachers 

0- not specified 

2.7 Source of concurrent funding^ if cooperating with Title VII 

prograrar- ^ 2.7. H • 5\ 

1- looal 4-federal (specify)... , 

2- state 5~other (specify) . 

* 3-'university S-founcli t:.-::! civ^-ycrt 

2.8 Total Title VII grant (first year only) 2.8 / 7Q^ <4 Q3 

2.9 Total fmids for conctirrent prograiu (3) cooperatinr.^^ 2.9 O 
Title VII {y:iTnt yc-rr) ^ ™ ; ' ^* 

3.0 1-If a Uinvsr^ITY is v/orl:ing with the Title- VII -orograi':!/ : 3.0 _ I 

specify whichr St-^ts^yc^^ ^ .. 
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A.O SCOPE of Pr:0J3CT 

U.^ N-uabers of schools - involved in Title VII prorrarn 

1- one ^-foui^ 0-.not specified" 

2- tv;o .5-five 

3- three 6-otii3r 

U.2 Total limber of students iii program A.First year 

2. Second year 
C.'ibird y*2ar 

U.3 Grade level of students in prograT.n- nmber of classes Der 
yrade and total nwaber of students by grouped grade leVels 




U.2 A 

G 



(by second year) 

Number of j,^,^3., 1^.3 pg^- O 

|rf?eSc.ool ^,3, 

PSK I'OmNC; students PS. and K 9~gi-ade- v ' 

S j^-jS _ total students gr. 7-9 



1 - grade 1 -Z, 

2- grade 2 ^ 

3- grade 3 

4.-grade 4. / ' 

5 - grade 5 

6- grade 6 

A.,.J,3.<ai TOTATiiSHS^-bs gr. 1-6 



10- grade 10 . . . 

1 1 - grade 11 ' 

1 2- grade 12 

C TOT/i students gr 



10-12 



4-4. 1-All classes graded / / / 

2- All classes ungraded 

3- Soine classes ungraded 

If ungraded, specify ages or grades grou^ied together: _ „ ■ 
5.0 PROCESS YA^mLES - STUDENTS (Sociolinguistic) 

Students Dorainant and Native language interaction and 
cultural affiliation (indicate nwfcfr of studen? ITeao^ 
category and specify cultm^ar affiliation' in box) 
ICircle any xnforBation v;iiich is inferred and vrrite INF.) 



1. Total 

Non-English j 
Mother Tongue __| 



|.I-lon-Englijh ^^^^^^^^ 
?I N-E Doiii - NEilT ^ 



51 



II.-E-Dom - NH'It' ' 



G' 

/■i.. 



2. Total . 
English : 
IIother-Tongue. . 



II2 E-Don - HIT 

OS 



NE dbi.i I 
N-Ei'IT 



E don 

I'Jffl-IT III. 



liq... 

-b3 

h3 



I erIc 



I Total i'lon-Snglish 
Dominant; _ 



l£-Don TT. . 

SiT 2 

II Total English Total S 5( /ft 

Domnant:,^3i^ p 11= II,-;- " - ^ 



(by second year) ^ 

Nunber of Hijriber of ^-S PSK O 

Classes C>'ade Classes k^3^ 

PS-PreSchool f^^^-rade ? " " 1 s'i 73" 

K-ICndgtn _ ^ ©-rjrade 8 J • C " 

PSK TOm NO. students PS and K 9-grade w " ^ 

3 ..TOTAL* students gr. 7-9 

1 - grade 1 ^ 10~grade 10 . 

2- grade 2 . . X . 11 -.grade 11 

3- grade 3 _a la-r^rade 12 * ' 

^^-grade ^ c TCTi\L' students gr. 10~T2 

5- grade 5 ^ 

6- grade 6 

A .. JJE^^I... TOTAtrruSSS*ts gr, 1-6 



U.U 1-All classes graded 

2- All classes unr^raded 

3- SoiTie classes ujagraded 

If ungraded; specify ages or grades grouped together; 

5.0 P:.10CESS" Vil:;iil3LES ^ STUDENTS (Sociolinguistic) 

5.1 Students Dorainant and Native language iriteraction and 

cultural affiliation (indicate nuifoer of students in each 
category and specify cultui^al affiliation' in box) 
(Circle ai^ infoxnation vAich is inferred and write INF.) 

I^iNon;-aig^^ Eng^ 
1 1 . N-E Dom - HEliT ^ \ II.E^Dom KSiT* ^ 



1. Total 

Non-English 
Mother Tonr^ue 



51 



2. Total 
English 
IIother-Tongue. 



I Total Non-English 
Dorainant p _ 



! 

I xi^ E-Don - HIT 

I ns 

II Total Enslish 
Dominant : . 3>(a_0 



NE do;. 
K-3-IT 

E , dOH 
Na-IT 



III 
11^ 



}k,, 
h3 



Total 
11= I 



-Dom 360 
i- 11^ 




jiIpn^"Sa£4.i Dpninant . 
i N-S Don N-ENiT 



Hon-English ■ Scar^iple: a native Spanish speaker 
ilother- Tongue j who uses Spanish in laost contacts 
. I though he Boay ]aiov; English 



English 
Mother Tongue 



I N-«E Dorii EiiT 

j Example: (rare) a native .i^nglisl 
I speaking Puerto j.li can child^ . 
Iborn in New lorl-: v/ho returns 
; to Puur Uico and beetles 
I Spanish dorainant 



English DoBinant 
E-Don' ■ ' ' 'N-SIT* 



IbcatUple: a native Spanish 
spealcer who Uses Spanish only in" 
fai:iiliar contacts, and Snglisli 
. in all pthers schoolj^ worlc. 
E-Do^ - EIZT'- 

, E:-:ai::ples^ I )a native E. speaking 
acciolturated Aiaerican who may. 
or '.'iCiy not knov; a second lang, 

, 2)a native E. speaking 
Iie:>:ican-/ji'.ierican child vrho has a 
niniiial receptive ]mowledge of 
Spanish^ but has a Latin culture 
affiliation 



5.2 Cultural or Stlinic identification of ta^rget students in program 
by number and of each: 
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Indigenous iiiuericans : ''Jimber 

A1 IJavajo A1 

I\2 Cherokee A2 _\ 

A3 Other (specify) ^3.'"^""^ 
A TOTAL No, of /iraerican" Indian A ' 



Per Cent of 



if inferred. 



Total Students check (k/) 



Americans of other etlanic bac]:r»*rounds.'; 



B1 ilexican-Auierican B1, 

B2 PuertO"-::ican 32 ' 

B3 Cuban B3^' 
B/^ Other Spanish-iteierican 

(s'oecify) B4 

B TOTAL No, of Spanish- B ' 

spea]:ing -Americans 

C^ Portugu^se-Zinerican C 

(dJ Franco-J^ierican D 

Chinese-xtaerican F 

G Eslciiiio G 

H llussian K- 

J Other j 



'ri^i at 



. 

r' 

.. . A' 



^ '7 % 



2L1I 



I TOTAL nuxaber of N-EIIT target 
students 

yrrr 



n3 



n5 5^ 



5.3 Ethnic identity of English nothsr tongue students other than target 
popuJLatioUj if specified; hj nu^aber and per cent. 
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II TOT.^ number of II2IT students ^ 
other than target population ...O.r^. 



S.U students ' nafeve language or laother tongue if DIFFSI'lEKT 
from their dcaalnant language. 

(specify) ^ 
Dominant language Different Native Lan.^ua^je itober 

T^aigiisir^ ir!.rf^t!^^*^ " 

2-Spanish 



5.5 Students^ DoBinant Language . and Sjctent of. Bilinmialisi:'! 



Per Cent 



I ERIC 



Dominant language i Nuoaber of Honolingua] 

of students in pro^n^ai-i / . Students 



ilunber of students Bilingua,l 
to. any extent 



Number 



not ilo. % I not j only listening = speal:ing 

spec. ; sp.ece: comprehension lability 



13 1 i ie^ri can-iiiiier i can 
B2 Puerto-.lican 
33 Cv.ban 

134 Other Spanish-itiiex-^ican 

(soecify) 
B TOTAL No, of Spanish- 

speaking iimericans 

0^^^ Portuguese-itoerican 
(vj Franco-Jiiiierican 
^ Chine se-itoejri can 
G Il]sI:irno 
H llurqian . 
J Other 

I TOTAL ntUiiber of N-2IiT target 
students 



31 
32 
B3. 



r' 



D 
F 



r*' 



ns 



n5 



5.3 



E^linic identity/ of English iiother tongue students other than target 
population;, if specif iefij by nuraber and per cent. 

.ill _._h3_ iZI ^ 



E2 



II T0T;\L nmber of liSfT students ' ^ 

other than target population ^ Y)J 

5.4- Students^ native language or mother tongue if DIF?'E1'J3KT 
from their dcminant language, 

(specify) - 

V^^'^J:i:\^P':}^.J§¥^S}^K^ Different Native Lan.oua.'^e Iteibe-- 

1 - -English " ' ' ' " r\S' 

2- Spanish . ' • 



a. 11 C^-tO 



Per Cent 



5.5 Students = Doninant Language and Sjctent of Bilinmialisn 



Dominant langiiage 

of students in iDrograi-i 

NuTiiber fj 



llviiber of aonolingxiaJj ilunber of students Bilingual 



A 

iU. 

A2 
A3 



C 

s> 

F 
G 
H 
J 



Students 

not 
spec. 



2i0. English ^f^f ^ X 

xUierican 

Indian 
; , Ilava j o 

Cherokee 

Keresan 

. Other (spec, ^ 

. . Spanish ' ' ' 

Portuguese : 
.11 French. J?, X 
Chinese 

Eskimo 

-'^ssian 

Other (spec.}'/ 



No. 



j to any extent 



% j not . only listening ^ speal:ing 
spec comprehension ^ability 



No, 



:ho. 



x: 



ERIC 



iVeXr r»No4^€/r i^r>gu€- OS well 



riecruitijient of Students; 

0 - not specified 

1 - English Mo tiler Tongue and 

Stiidents are required to ' 

2 - Only K-JilT are required to 
is volimtar;^'' 



5^7 



5.G 



5.^ 



5.10 



5.11 



5.6 



page 

-1- 



her Tongue 
the biliugiial program 
EilT'G participation 



acift^ J 



3 Both S'lT and il-IiliT particroation is voluntary/ ^ . ^4. /-^ ^^i^i^-t-^ r^v. -^^ 
- Students selected afccorainfe to some criferia^ of project (^n addition to 

language ; 

Propor'tion of E -:^om pupils in project area: see Chart C 5^7 
n.s.-not specified on the cnart • 

Comunity Characteristics (riiar^I: ally that apiDly) . 
{io if more than one category^ indicate percenx for each; 

.1 - - . - 



70 if more than one 
" inner city -ghetto, barrio _ _ _ 

jiiajor city '1o^ 

3 " srakll city^ toi/n or suburb " <t 

4 " I'uralj farm. T&fy^l 7> 

5 " other (specify) 

reservation ^ ' 

A. Socio-econoiiiic status of IJ-EMT participating students 
(indicate specific percent of low SES) 

B. Average faiiiily incoi-ie^ if iuentioned 

n.s. _not specif ied • lft,\jo \r\ cbWk'O, orDu^f>5 no\<^ <ror\C(\l4u.rdul 

Socio-econonomic .status of S-IT participating students 
(indicate specific percent of loir SES on the blanh) 
n. a, - not applicable (no Si-IT) 
00 not specif ied 

Proportion of raigrant students in project 
(indicate specific percent) 
n.s. - not specified 



5.2 ^if. 



A. 



5.11 ^.C2,-.. 



6.0 SOCIOLIHGUISTIC SURVEI 



6.1 



Project states that a sociolingiiistic survej'-;.. 

I for II for 

il-Ii-iT ^roup 'T grov.p 

1 was made . . ..,X„,. X... . 

2 will be made ^ , 

0 not mentioned 



6.1 I 

II. 



6.2 



■If a aociolingiiistic survey was oj 
mark all groups included; 

I N-MT 



' \dll be made, 
II 



6.2 I 



II 1 



X . 



6.3 



1 parents 

2 children 

3 teachers 
U comunity 

5 others ^ 

(specify) 

Language doninance of N-SiT groups (checl: A\>/|!)arents. 3_y/children^ C teachers) 

i/ill be determined by the extent each language is used in different donains 

through vax^ious means of coiTiuiunication. ^ zp-v 

e.g. specify, extent descriptively.^ never/ sometiiues; aluays 6.3® / 9 



5iC: : ;Cbip^nx^ Characteristics (ii^r*; ally t^^^ apDly ) V 
if more than one category, indicate per'cent; for each) 

•1 " iraier city-ghetto, barrio 5^ 

2 - major city / ' 

3 ^ small city 5 toim or suburb ^ % 

4 - i-ural , farm ' fdr^' % 

5 '* other (specify) 

reservation 

5.9 A. Socio~econox:uc status of H-EMT participating students 
(indicate specific percent of low SES)' 
B, Average faraily incoviie^ if luentioned 



5.G 



5.? A. 



n.s. 



_ not specified • Uu^ \r\ t6vy\^ ^rou^ibS Ko\ A doHci^l-fixrA-l 



5*10 Socio-econonoiaic . ;ta.tais of il-iT 'oarticipatinr^ students 
(indicate specific percent of lev/ 3ES on. the blank) 
n.a.-nct applicable (no II-IT) 
OQ -not specified 

5.11 Proportion of migrant students in project 
(indicate specific percent) 
n.s. -not specified 

6.0 SOCIOLINGUISTIC SUHVEY 

6.1 Project states that a sociolinguistic survey; 

I for II for 



5.10 



.„bs„ 

US-, 



.11 ....^^.0^... 



5.1 I 

II 



1 was raade 

2 vdll be made 
0 not nentioned 



II 



6,2 If a sociolinguistic survey v;as or uill be Bade, 
mark all groups included ^ 
I K-mT 

1 parents - A 

2 children " " .X* ' '. 

3 teachers 

4 coimnunity 

5 others ; 

(specify) 



6.2 I 

n i^R 



Lps (checl: Ay/fmrents. 3_ ^/children 



6.3 Language do-ainance of il-ZilT groups (chec:: Aji^arents, B. /childrerij C teachers) 
v/ill be detemined by the extent each language is used' in different donaiiis 
through various raemis of ooiaraunication. 

e.g. specify eictent descriptively: never, soraetinies, always 6.3^ 
_ USE xm-ENGLISH LAI;IG. USS aiGLISII ^ 



1-9 . L 



DQ'IAINS: , 

1 IIoHe 

2 Church 

3 School 
4. VJor;.; 

5 Socializing 

6 Heighboihood •' 

7 filn-TV-radio 

8 mgazines^nev/s 

9 Others 'J 

(specify) 



IMG 



6U 



If not included in sua-^vey, how was student's language dominance 6.4. 



deteiTained? 



X 

1! 



1 - inferred by use of surnai'ae . 

2- 8stablished by fomal testing of students 

3- assessed by infon-ial means (specify how) 

4- not mentioned how lanraxo vo do::iiiianc8 was 
de-oei7::.;iecT 

6.5 Spciol inguig tic . Suirr . "^^l^^j (check all that apply) 
An analysis to d texral ^ if an interlanguage exists 
in the community^ ' *w ^ ^ mixture of t\;o languages 
v/hich serves as a single system of communication for 
a group of people). 
. 1-yes 
0-no 

:Jccioli:l^^:irJtic niirvo;*' includes itc::a coverinr;^" 



II 
LIT 



II n gx. 



6.5. 



6.6 




K-SiT parents' attitudes toward maintenance of child's 

N-S'IT in particular domains of use or complete sliift 

to English ^j^ ^ )^ u)a& cuH^ Qy^ 

0-no 



6.7 



SliT parents ' attitudes tov;ard their children's learning 
of the N-SJIT language 

Children's own attitudes regarding the second language ■ 



6.S 



they are learning and the speakers of that; language 
olno^ OfN<V<^rt.»>3 a-VViV-udc +«?LO0cr'(4 acl->oo\ ^ Ctv^i' IcuJo-ni 



O. 



6.9 



If not included in survey hov; were parental and/or 
comunity attitudes toward N-EliT maintenance 
deteimned? 

1- v/ill not be assessed 

2- will be assessedj method not specified 

3- has been or v;ill be assessed by method other than 
sociolinguistic survey (specify how) _Po^reJD^^ 

III/ - ^Or€^ 

prograrfl? (specify) (e.g. transfer or maintenance instructional 
prograras) 
0-not mentioned 



Wench spoWen ou4side <^\as^r corr-, V>a<, beer^ n 
; 6.10 1 -After sociolinguistic survey is made^ how does <it influenc 



7.0 STAFF SELECTION : . 

7.1 Linguistic background of project teachers, by nuiiiber in each category « 
(indicate non-English language in each borj 



. Language dorainance not specified 

Mother tongue not specified 
_ not specified vrhether laonolingTial ox' bilingual 



(if ; any infor-Tiiation is not 
specified; cross out that 
heading and complete the 

"rest of the chart) 



0-no 



:^ccioli:i;;^v.ictic rauvcv" includes itcciD covering: 



6.6 




II-StiT parents '" attitudes toward naintenance of child's 6.6 
N-El-iT in particular domains of use or coTiiplete sioif t 

to English oc^^oeofx.^ )^ iUs tools o^H^ (Br, 
I -yes r\ y i . 

O-no ^grenr Qat5hov^^<x lL^L ' 

SlT parents * attitudes tovfard their children ' s""" learning 
of the N-aiT language 

Children's own attitudes reg^irding the second langu^^ge 
they are learnrnr': and ~ speakers of that language 



6.7 



0« u 



If not included in survey how were parental and/or 6,9._3l 

coxiiiiiunity attitudes toward K-EliT maintenance 
detemined? 

1~V7ill not be assessed 
2-vjill be assessed^ .method not specified 
^3-has been or v/ill be assessed by method other than 
^ sociolinguistic survey (specif^^ how)_Parei?V^^^ 



6 



V ^udfcrrVs have cxcceprkd^^og^arn tn^sha^ aiiVi ci:t|(i/ - ri^v>r^ 

Freirxch spol^en pu4s\d€. c^\as-s:r ooo-> V^cx<, beeo vno"Kd 

• 10 1~After sociolinguistic survej^ is jnade^ how does it influence 6,Yo 

prograia? (speci.fy) (e.g. transfer or naintenance instrcuctional 
progxaifls) 
0-not mentioned 



7-0 STAFF SELECTION 



7.1 Linguistic background of project teachers^ by nui^iber in each categorj'-s 
(indicate non-English language in each bo::) 



1 . I^^g^a-S^ dominance no't specified 
r-;^ Mother tongoie not specified 

3,...^, not specified whether monolingual or bilingual 



(if any inf oniation is not 
specified^ cross out that 
lieading and complete the 
rest of the chart) 



I II E Lorn. 

KEMT 

II E Doni 
'=E^ir 
E Dom' 



II 



Inemt 





Nr_ _ J_ : Nr: 



A Total Hvinber 
llonoli^ual 



B Total Nuiiiber 
Bilingual 



Total 1-Jmber 
of Teacher! 



7.1 



IB 



II A / 
II 3 
IIv A 



IS 'A 



^i B it sj^'A 



A 
B 
N 



3_ 




196S-70 Grades 7-12 

Total School Enrollment l-^^O . 

S-faj:^ Total F.M.T. 341 

m ipite of their numbers, the special bilingual educational needs 
of the Franco-Americans have not yet been provided for. 

As a result of the above, reading English satisfactorily by NEMT's 
is a major problem. NEMT's are functionally illiterate in their 
mother tongue as well. They are denied what James E. Allen, Jr. 
calls the "right to read". 

To meet the needs of this cultural group, In the entire school 
district there is 1 bilingual teacher among 75 elementary teachers. 
At the time when the children have the least command of English and 
need the most help, they have a 1 in 75 chance of receiving it. 

In secondary school (7-12), 12 out of 50 teachers are bilingual; of 
these, 8 are in the Foreign Language Department. 

It is tstimated that of the six children in the target school in 
Westfield to enter first grade for 1970-71, four are not able to 
function adequately in English. This amounts to 'two-thirds of the 
entire class . 

The percentage of children whose mother tongue is other than English 
(NEMT), ages 3 to 18, who cot.z from low income families, is about 
••' ■ one-sixth of all those enrolled. With dropouts figured in, it would- 
be higher. 



ERIC 



Tha target group attends the elementary school in the district with 
highest concentration of children whose mother tongue is not English 
(Westfield - 617o) . The total enrollment for the target school is 69. 
The number of French native elementary students who will participate 
is 18, The number of monolingual English-speaking elementary students 
who will participate is 8. 



page 6 

7-2 Linguistic background of T)ro.1ect aides or paraorof ossionals, by n\:giber ; 



1, 

ft. 



(indicate non-English language in each box) 
X L anguage dominance not specified 
)t M other tongue not specified 



Not specified whether monolingual or bilingual 

B Bilingual 



A Monolingual 



(if aiiy information is not 
specified^, 'Tong ;"\it 'tSvat 
heading auu g-wiiiplete the 
rest of the chart) 



I N-E Dom 
. N-EiMT 

II E Dom 
SIT 

II E Dom 
1 M-Ei-iT 



.A Total Number 
Monolingual 



7.2 



No. 



2. 



I A 

I ,B 

II A 

II B 

II, A 

II 'e 
1 



B Total Number 
Bilingual 



N Tot^a Number 
of aides or 
paraprofessionals 

—M 



ssl/P 

N ^ 



7.3. 



7.3 Language(s) used by bilingual -grpgran toa cliersg 
(Mark all that apply) ' *■ ^ ' 

1- Bilingu£il teachers teach in only one language 

la-Bilingual teachers who teach in only one language teach in their 
dominant language, v/hether that is their native cr second language. 

Bilingual teachers who teach in only one language teach in their 

native language : . 

lb-only if native language is also their dominant language 
Ic-even if native language is not their dominant language 
1-0-not specified 

2- Bilingual teachers teach in both their native and second language, 
regardless of which is their dominant language. 

0- .language(s)uBed by teachers not specified 

7>4. LangTiage(s) used by bilingual jrva"'^^-^^'^ -id^sor nara^rof ^ 7.A_AL5_ 
(Mark all that apply) ^ ^ ' 

1 - Bilingual aides instruct in only one language 
la-Bilingual aides who instruct in only one language teach in 

their dominant language, whether or not it is their native language, 
t ilingual aides who instruct in only ono Icjig, teach in their native lang. : 
lb-only if native Icngucge is lJdo thc:!ir dcrilnant L..ngUv..£'e 
1c-wVcn if - native' language is not their dorainant language 
1-0 not specified 

2- Bilingual aides instruct in both their native and second language, 
regardless of which: is their dominant languaA'e. 



Pp3 



; ; , II A. _ ■ 

II E Don ' ~~ ! II B . 

. a-iT '■ . II, A ■ 

• : ■ i ii^E £b 

II E Don ^ . , ~r ' ' aX JI^c/ 

' ' N V 

N Total Number ' 
A Total Number B Total Number of aides or 

MonolinguPil Bilingual paraprcfessionals 

„. 3^ H 

7»3 L an^aaeis) used by bilingual progran tc acli3r.s: 7.'^ n ^„ ^ 

U-fark all that apply) 

1 - Bilingual teachers teach in only one language 

1a-Bilingual teachers vrho teach in only one language teach in their 
dominant: language , v/hether that is their native or second language. 

Bilingual teachers who- teachi in only one language teach. in their 

native language j 

lb~only if natiire lan^age is also their doriiinant language 

Ic-even if nat^jve language is not their doiainant language 

1 -O-not specified P 3 

2- Bilingual teachers teach in l)oth tteir native and second language, ^ 
regardless of \ihlch is their d^ain^S. language, 

0- langnaagefeOuBed by teachers not specified 

7 • ^ Language ( s) used by bilingual^ rwi^'^"^" cidcs or parai^z-'of eps ioneL?. s r 7 . ^ /v) 
(l:lark all tlat apply) " ^ \ 

1- Bilingiual aides instinct in anij one lang'u.a^ 
la-Bilingioal aides who instrmrii in cafly one Iksiiguage teach in . 

their dominant language^ vli^her not it ;ls their :native langiiage. 
t'^ilingucl aides \fao ins trust ±sx onl^ one Icnfj'. tccch in their native lang. : 
lb-only if native lc.ngucf;e: is -Jeo iSiuir dcr.iiBr.nt l;..:irru,,^iye 
1c:-wY...r: if :nr.tivo language is not tiieir dOi:iinant la^iguage 
1-0 not specified 

2- -Bilingual aSes instruct in botii tBsSr native .and second language, 

regardless of which is theli-^ dominsssfc language. 

/ 0-language(&5 oised by bilingual ■pTo z,:c^i ciidos; not spGcified 

7^5 Culturg: aff£liatic" of teachers, aides.^ '^pro'.i■ect^ director and evaluators by 
number and percent (Nark all "that app^l Specify cultural affiliation. 

A. Teachers ^No. % S, Aides No, % Proj. Director D, EYaluator(s)No. % 

Ang lo 1 \5o/^ _ _ Su^r^m^ ___ _ _ 

____ ns ^ S\>c/ 



o-not specified 



"^.'^ Seleption of lI-SiiT teachers fro>T 



7.7 



?^3^n^er ^n^ PxBoo^^^^^^ and aides of sa-^e 



7.7 .lo. 



v*'y: ■ ."^^^ students^ k ^ 

indicate specific percent on Vhe blank, or b 

if specified descriptively, 

©•sorae 

3- -Kiany 

4— 1x10 st 



A = teachers /k^^'^ 



^ = aides 



s 



5-Hore than half 
O-not specified 

Teaciier _ Trainin/7 ' • 

(Indicate nuinFeP of teachers vith ^l^^'gSS^^^g ^ 

3i-s.-sualifications not spcified if given) J.o^s,S- 

■0-previous courses not specified 

:.'teache.r Hust r,ieet a specified level of 1fino-mr,-o ,.-,^-f • 

thrnoJ '^''^I'-^'f'^ a specified level of coMcative coiapetence in 

^•^-.--^previous teaching in local area/live i;r t'ln ..- QO^ 
5.. ... . .coTu..,a3 in N~mT language structm'e and usag^i'^"^^ • 

6.. „,.oovirses in K-E literatt^^e' o-,- ^-^^SV -^-i^^S^ustics or FL trainin- 

7.-^nust be bili:.gaxal " ^""'^^^'"^^ ^paaaigh 

. P^^'vious education through N-aiT^^^ 

13..^.^_ certificatinr. ..Z^^ teacninr ESL 



--^.certif ication in teaching^N^SiviT 
-l-^- cross cultural courses 



;\ ■ ^' , . 8.1 A 




S: 1 ?h^° training mentioned ' CZTZlZnJL 

(i^rlc all that..,applyr--- ^ ^^^^^^^^ Pi^pf q^siojals 

3-X as tbn --^ f-nglish as a second lann-uaV" 



4.-_The teaching of 



5 -no re than half 
0-not specified 



7,S"" Teacher _Quali^^ « Training and o:-:poT±cnr } prioi;; tp ■:;rolGct ^o. -^ 

"(Yndicate nmber r vith each qualifi tloiij ^.•^ Syi^ ^ ^ 

if uxven) Jlo^slS^ 
n,s, -qualifications not spcified 
0-previous courses not specified 

1. _ teacher must meet a specified level of language ^ -i?of iciency on a 
'^standardized proficiency test of the non-English language through 
^ which (s)he mil instruct 

2. _r<; ^teacher must nieet a specified level of coiiii'iiunicative cQiapetence in 

' ^ * the non-English language deterained by a structur-ed interviev/fluency 

3. previous teaching through N-Ei:aT (in covmtry v/here it is a iiative^^f tive- 

language J in Peace Corps) 'co'"i^ 

4»^-..._P^evious teaching in local are^live in the coiX-iviiity pa'oeiice 
5.. . GQ'i.ir5;GG in H-E^IT language structure and usage/ 1 in^iistics or FL trainin 

6. courses II^E literatur^' or. literacy in S:oaiiis]i " 

. "^2 hiliiigVLal . 

^v7Z_.^^-y previous education 'ohrough h-SiT/content of courses learned through 

9. ^/(...courses in teaching SSL/audio lingual approach lI-SiT-^ 

10. courses in methods of teaching N-HiT language /language development 

11. ___ courses in raethods of teaching content (e,g. roathjin N-r52aT 

12. certification in ESL/or . enqDerience teaching ESL 

13. certification in teaching N-Ei4T 

1/+. cross cultural courses 

15- courses in the cultural heritage^ values^ deep culture of rf-Ei-iT or 

16. other qualif ications^ specify traveli 

8.0 STAFF DEVELOPliENT o^^cl h ^ ^ >hr uucVi o•*^. 8 1 A 6 

B 05" 

0-No staff training mentioned — ^ " ] — • 

^'•1 P^^Pl?5iAs^Pjf^^^ A. For B. For Para- 

|ildypjr parap.ro professionals / 

(mark all that apply) 

n.s. --Training indicated^ but natux-e not specified 

1- English as their second language .,; / '/ 

2- -llie teaching' of English as a second iang^^^^ ^IIZ 

3'-X as their second language ■ ' 

4- The teaching of X as a second language , , 

. 5-Hethods of teaching other acadenic sub jectV 
6-.riethods of teaching other academic subjects . _ 

in X language . . _ . A. 

^'•^ Sta-ce d r;oals of teacher traininr. are : 8.2 Hi 2, \ « T. 6 7 ^ Students 

— ' - - * — ^ — b — y J 'A ■ — — 

. ■ , ••! l^-EMT II EMT ■ 

l-Understandin.ff of socio -cultural values and practices )C ^ y 

. 2-Cross-cultural traininQ- ' ^ ' 

3- 3ensitivity to ethnocentricism and linguistic snobbery ^ 
U-Avrareness of the social -emotional development of ' y 

5- Stratei^i;ies for accoifiodatinij; the different learninJ^J ~ y 
styles of .' ' . . . ' y 

6- Strategies for cognitive d.evelopr/jent of ~~ ~ "~ ^ f 

7- Strategies for reinforcin:^-, the self-este.em of ~ y v 

8- Methods of cross-cultural teaching or teaching'^'the ~. " — 

ticultural component " y y 

9- Forniiilation of pupil, performance objectives [ 

l*-Methods of evaluation of pupil performance objectives ~~ ~ 

List: specific courses if given (or Xerox and attach) 
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8;;- Metiiods of Teacher Training ; (Wark all that apply) 8.3 1 1 ^ j 5 

1 - courses 

2- experiential, teaching supervised by naster teacher 
3~workshops where teachers offer suggestions to each other 

4- use of video-tapes of teachers for feedback on hovj thej are doing # ^ ^ 

5- cross-cu3.tural sensitivity training, t-groups -Jdouy ujor^Kop -Po*- Se.t^si hVit\^ tnx.iK^ 

6- interaction analysis (e.g. Flanders system) ^ 

7- other (specify) ^ p3l 

8.4 Pro'.iect pro vides, released, tim^^^^ teache.rs_and paraproffesion- 8.4 , . ^ 
Q_^.g1^ less on plann in^'T: ; l-j'^es 0-: not mentioned 

8-5 Project -oro vides fo r paraprof essionals to. receive co^se. cre_dit. 8.5 ,._.Xf^ 

,^QK^j!i_,gjZgi?_"^VQ'l certification : 1 -yes ' 0-not mentioned 

ilow? (specifyT . ,: ^ . . 

^•6 Par aprof ess ional^s role ; 8.£ / j /Z) 

1 - teaching whole class X'n^^^r-^ S \ n C ^ Vecxc-Keir S 

2- teaching siviall groups -^^JJUCK Kal f -H^n ^ Vrs JtrccieS 1,3+3 

< 3-tutoring individually O 

4-clerical C. p \S 

. 5-contributing to bi cultural component \ 

hox/ ? ™ . L- 

6-liaison vrith parents 

8.7 Training for prpj.gct. AeAc.hej,3...and.j3ar^^ 8.7 A / / ^ 
(mark all that apply), A for teachers B for aides B 

0- not specified . QS 

. 1 -University faculty )f 

2- 'project*s Ilaster Teachers ^ , 

3- project^s teachers ^ 

pother (specify! y _ 

8.8 Number and Proportion, of. personnel giving teacher . training. _whp, 8,8' ^ ^ . 

are.; ^~ — 

1 - bilingual ^--^ 

2- bicultural 

• 3-N-Si'IT (specify background) 

8.9 Training, is provided s ' • 8.9 ^ y 

1 - during a s*uinmer, session / 

2- during ,the academic year 

3- other (specify) . 

8.10 Sitent of ti-a.ining : ' fi,in a 

— B (indicate no. of houi*s) ^5 )^zZ. 

A(^^ppro:iimately equivalent to a .5 .?r::^Jfti>!?'jee]LLy' 6_ 

ool.lege course 6 ^ monthly • "7 

2-more *Hian one course 7 bi-monthly S't^^ y^PO Y 

than one course . ^ 

4- other (specify) . ' 

O no. % 

ER^C 8.11 Kraib^^and_P^^^ 8.11^1^ / 

yMMMMij opi if specified descriptively, indicates 

0-not s'oecified S-most 



8 . 5 PxQj.e'c.t pro vides .for Darap i-of essionals to recei ve^ course crsdit 8 • 5 _ 
^Qj^-yd eyentual certif ication : 1-yes 0-not mentioned 

How? (specify! 

8.6 Far aprof essional \s role : S.£ / ^ "5 

l^teacM^^^ class jC>.Wrt^'. s\nc^ VeccoKer S 

3- tutoring individually O 

4- clerical C. \S 

5- contributing to bi cultural component T 
how ? ; 

6- liaison with parents 

8.7 Training for pro,iect teacheys and parap^rofof^sioyials j_R ^Xy^n^Jrrfj 8.7 A / 
(mark all that apply) A for teachers B for aides B ^ nfS 

0- not specified 

1 - University faculty ^J^l* 

2- project»s llaster Teachers 

3- project^s teachers [ZH 

^^other (specify! ■ y 

Sfec\a.li^S -/^ec XeroK p^lAC cx-ifcLcio^d 



no . % 



8.8 Number and Proportion .ojLpei'spnnel giving, teacher training who 8.8^ ^ JT) ^ 

1 - bilingual 3 

2- bicultura3. 

' 3-N~EtiT (specify background) 

8 . 9 Txa_.in_inR\ is -provided s 8 . 9 i , S 

1 - during a sunaner session 

2- during the academic year 

3- other (specify) 

8.10 Sitent of training: 8 10 A ■ 
■' 2 (indicate no. of houi"s) * ^'^LyfZl 

AQ^pproximately equivalent to a""*- .5 .3i:::^^>5''v;eGlJLy 6 

college coirrse 6 "ZII ^^ionthly 7__ 

2- more than one course ' 7 bi-raonthly ^ V»<> / 

3- less than one course o-Ct A €ro)( 

4- other (specify.) 



no. % 



8*11 iiai3kei:..£tM^ 8,11 cls I 

or 2 if specified descriptively^ indicate: 

0-not specified 6-most 

■1 "100^ 7-many 

•2-more than 1% 8-few 

3- 50-74^ 9~other (specify) < 

4- 25-50^^ " 

5- 1-245^ 

9.0 TEACHERS* ATTITUDES ' ^ ' ' \ 

9.1 Teachers ^ attitude s_ are as se s sed ^ (Mai^k all that apply) 9,1 ^ /3j ^ ^ 

0-not mentioned *^ " ^ ' '-^'^ V 

,1-to N-Ei'IT language or dialect 

2- to N-Eb-iT students - expectations of achievement ' . . 

3- to N-EiuT culture . ' 

4- prior to participation in bilingual project 

5- after project training 

6- after participation for a period of tiiae in project 

7- through a questionnaire , r *' ' ' * i * ■ ■ ~" 

8- other (specify) l H\tfJLtlvy>QV 



ft 




Sept. 16 



Sept. 23 



Sept. 30 



Oct. 7 



Oct. 21 
Oct. 28 



Nov. ^ 



Nov. 10. 



Nov. 18 



Dec. 2 



Dec, 9 



Dec. 16 



INfjeODUOTION TO ^ILINGUAL EDUCATION 

Biluigualism and 3icultiirali3m 

Definition of bii ^p^ialism and comments. 
Discussion of bic^.lturalisin and its potential in 
American society. 

Bilingual Schooling 

History of international and domestic bilingual 
education, its positive points and possible pit- 
falls. 

Psychology of Bilinguals 

How bilinguals differ from monolinguals. . 
Introduction to linguistics 

The basic concepts of general linguistics and 
analysis of English consonant and vowel systems* 

General linguistics II 

Introduction to French linguistics 

Discussion and analysis of the French consonant 
and Vowel systems. 

Contrastive analysis 

Comparison of the French and English systems « 
Study of interference problems from one language 
to the other and possible ways of correcting them. 

Reading and bilingualism 

Suggestions on ways to provide meaningful language . 
work to diverse cultural groups at the same time. 

Social studies and bilingual education 

The importance of social studies in an integrated 
bilingual/bicultural program and suggested materials 
and methods. 

Math and science and bilingual education 

Discussion of how math and science have been in- 
corporated into a bilingual program* Methods, 
materials, and results will be seen. 

A-V Materials 

New audio-visual materials and methods* 

Practical suggestions' showing how to broaden any 
standard monolingual classroom to a bilingual/bi- 
cultural caie* 



■ -13- . . 

2. Seventh and eighth ,^r»ders involved itv tlie }>i i ; nr.ii^^? prograrr, 

will demonstrato i-.on'o.r overall ii"-. ce 11 c ctu.^ :( c^cV. V.^te:-. t. than a 
ccxnparable conCrol {..roup upon entrance in Lo ti:o fol i owing grades 
(8-9) as measured by their performance on the Stanford tests. 
Progress will also be measured hy teacher-made tests. 

Specific Objectives - Inservice 



1. Teachers will recognize the existence of a bilingual-bicultural 
problem as measured by involvement in sensitivity training and 
administration of a subsequent pre and post attitudinal survey. 

2. Teachers and administrators will become aware of bilingualism, 
its cultural, social, psychological and lin-uistic implications 

as measured by attendance at weekly ^seminars throughout the school 
year on pertinent topics. ' 

3. Teachers directly involved in the program will become more 
expert in linguistics as measured by the results of intensive 
summer training in contrastive and applied linguistics, and 
methodology, through college facilities and staff to be selected 
by the Project Director upon approval of this project. 

4. A course in introductory linguistics will be offered weekly for 

^ elementary and secondary teachers of the district ajid interested 
community persons by the Bilingual Program Project Director. 



pace 9 

10. 0 STJ^F PATTERS 



10.1 S.taff patterns; Onarl: all that aiyply)l0.2 Sjtaff: 1.0.1 

0- not specified "1 -bilingual teacher 

1- teajn teaching 2-ESL teacher 10.2 

2- cluster teaching S-bilingual coordinator 

3- shared resource teacher 4-aides or paraprof essionals 

4.-other (specify) ^ ^^^^ S-constiltant psychotherapist ' 

Cp\0( aVAvrNavxccV Ve/^er^^^^^ or guidance counselor " 

' P.i)AUr4ua aVd^S s^aro ^IqV ^^^^^^^^^ (specify) 

10.3 ;\zera^e_ ni£Abe 10.3 "^7 ^ 

Q-not specified 



10.4 Ayera^;e. number of .aides^ or^ paraprof essionals, 'osT^clajs^^ : 10.4 

0-not specified 

10.5 Axerag.e.j2iiRbejp ojf.Jlriailj?JZ,.l?l1..1 jigral .b^Apb Xox^ inaxa- 10.5 

gr^qfessj-pnal ;>e!;?L.. clasps 

0-not specified 



10.6 SP^jcial^ a j^^^^ 10.6 \ , 3 y 

1 - individually bys 3-teacher 

2- in sviiall groixps 4-special remedial teacher 
0-not specified 5~paraprof essional 

6- parent tutor 

7- older student tutor 

8- peer tutor 
-9-not specified 

10-no special help given 

1.1 .0 INSTr.UCTIOKAL GOliPONEHT - DUIUTION /uJD ffilTEi-IT OF BILIKGUilL COMPONENT 

.11.1 Duration of Bilingual Education (policy) I II IIj^ 

H-jgdT,. l_an^y^^^ yill. he m aintained in programs ifiH DOM E J)Ol\ lil 'DQll ^0 P 

(mark all that applv) ^^JR^?p irivfr t^t7?.mt V* 



(mark all that appljO JEhT EhE 

0- not specified ho;/ long \j \ /D^ ID 

1 - as the alternative language of learning \0 

for. as long as desired 

2- as- the Bediuin of instruction for special 
subject raatter (e.g^ cultural hei-^itage) 

^ . 3-only Tor the length of tine necessai^^ for ^ 

the acquisition of sufficient English to . 

perrait learning of acadenic content at an 11.1 I ' 

acceptable level, in English IT 

^'^4^ttnrt:sr acre ^ becoroci 

: . for r^^^^^LX^^PJ^P. t^^^ \ I \ 



.-^^era^jimber^i^^^^ TO. 4. f 

, 0-not specified 

10.5 l^yevaLfie^mi^^eif o.^ !T-E?IT or b iliriEiiaV ^iclp.c^ (n-r v.^-i'^^ ^ 10,5 [ 

iyjL^'pS9.§§J^Pl'*^^§ je^i. class 

0- not specified 

10.6 ^?ej5ial^.aide_J^^^^^ 10.6 I . 3 i S 
is^^iven: " / ' 

1 - individually bys 3~teacher 

2- in svaall groups ^-special remedial teacher 
0-not specified 5-paraprof escional 

6- parent tutor 

7- older student tutor 

8- peer tutor 
9~not specified 
10-no special help given 

11.0 INSTrcUCTION.U. C01iP0i\fEWT - DUIUYTIOIT ;j.ID SITEilT OF BILINGU/lL COJIPONSNT 

11.1 Duration of Bilingual Education (policy) I 

(marlr. all that apply) jE^iT EhT IffihT 1 " 

0- not specified hoi/ long - 1 

1- as the alternative langi^ge of learning >V' 



II 


Ill 


DOt t 




El'iT 










11.1 I 



for as long as desired 

2- as the' medim of instruction for special 
subject I'Aattar (e«g, ciitural heritage) 

3- only for the length of tiine necessar^^ for 
the acquisition of sufficient ilnglish to 
periiiit learning of acadenic content at an 

acceptable level in English Ij 

HrucV^ Wiliry^ual " III 

11*2 Hpv V\v.iTv;^ .years . dpps^^iorpj ecji_^ s^^^^ is. optical for ii\s tructi^^ 11.2 _ D S/ 
for I'-'-IiiT £roup througli IT-Ei-fT lan^ua.'^e to continue? * 7" 7 v 

0-not ra iJitioned 



if for a particular nu^-ibor of years i 

12 345 6 7G910 n 12 13 

(if specified in tenas of a condition^ please state it - 
e.g. "if a child begins learning in I-I-SilT and English in Pre-K^ 
H-SLIT instruction should continue "through high-school '0 



Duration of Bilingual Education (in practice) (iiark all that apply) 

oecpiid_laiT^ 11.3 I 

codei 0= K.A. (if no Hif) ^ II ^7 V' 

for each groiVD IT. A. Pre-K K 1 2 3 4^ 6^ 7 8 9 10 11 12 ' 

I H-ic 130M X jr 

i\ >^ DOfci/HEMT ^ ; VJ, K. A Z 'Z 'Z Z., Z. Z Z. * ^" 



Jti«t a reminder that registration for the In-servlce course: In^roductJ^nSo 
,1; Mllngual Educfltlon vill bo on Wedneodoy, Srptctnbrr 16, ftt f«W I. K. Xn tna 
North Country Union High School. 

i The first conference "Bilingual Ism and Blcultural • 8"will begin ftt 7 P. M. 




?; Enclosed is a very brief reaural of the profe-eors glvlt^g the course to give you 
\ some Idea of their excellent credentials. 



- September 23. 1970 

i Ralph Eoblriett: - Director o£ Spanish Currlcul«rn development Center. Flndberg 
i Elementary School, 1420 Washington Avenue, Miami *^each, Florida. 

%^ Formerly Director of the Mlchlg-an Migrant Progr^x, 5800 V^^r^ BoW* ann *-»-r, 
t; Michigan. 

i ■ ■ ■ • ■ ■. 

k September.. 30, ^1970 

i * . 

I - Dr. John Macnamara: - McGlll University, Montreal and St. Patrick'e College, 
"t; Dublin, Ireland. 

I Author of: iil^&uflllfint..md_Er.i.tuv=^PJ"-^^-«^---^ 
r and tiTimeroua articles. 

a ■ Orfrober 7, 1970 

l^^ir, Richard Light: - Assistant ^-^--''f ^^-g^f ^^"^ortlgS's^^S^'pro^l 
I "'states Office of Education in Washington, D. C. • 

'■ ■ ■ ■ ■ ■ 

October 21. 1970 

igjir. Virginia Clark: - Assistant Professor of Linguistics at the University of 

Vermbnt. . . .. 6 : ■ •.. 

S^i-Vi^'Vy;: ..... • . ■ . 

m^'^'^f.^^^ 9fl - :rJt>v«nber 4. 1970 . ;• . 

©"tr. Claudius Willis: - Assistant Professor of French in the Department of Romance 
} languages at the University of Vermont 

yjg^f^hAr 10. 1970 i 

, TDr; Paul E. King: - Brlarcllff College, Consultant in reading to Springfield 
l^vIHiblic Schools, Springfield, Ma^ 

fe^^ •. . : ' ■ ; , . V . . •■ . ■ 

Ir. ; - November 18. 1970 

fll^i-A. Woolfson: - Assistant Professor In the Department of Sociology & ^nthr^l 

^|.4■;V^^^:at■ the■Unlver8tty of Vermont. ' -/V- - '^^ ■ -r.^"'' /^^r; 



Pfglalcolm Stanley: . Superintendent for Curriculum, Proteatant : School Boar«V^f j. ■ ^^ .r. 

Greater; Montreal ; ; ^ ' v -./. - ''- ■ " : '''■{.'■^'■■■v" . \ - h '^i:;'^:. -^j^l 

'.•:<^:^v Pecember :9.. 1970 . ■ ]r' : 'r''/ J ' VrV''-;-^^' ''^^ '^w-''.". ' 

'^^^^SPaiA:-Ma8sle:-.. A^latant ^ Audlo-Vlanal /;n;tructlc?n «t,^ , • 
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In-Service 

Participants: 4 "bilingual teachers plus teachers of distirict 

As a condition of employment, the teachers on the bilingual 

project staff ^^ill study during the summer subjects agreed upon 

by themselves and the project direci:oro These would include: Frenbh 
■ language study, language teaching methodology and early childhood 

training and psychology. 

The bilingual project will co-ordinate a follow-up to last 

year's semester course: An Introduction to Bilingual Educationo 

The shape this is to take is not yet known^ 

The bilingual project will conduct a series of workshops during 

the second semester aimed at elementary and secondary teachers to 
: help them provide for the bilingual children in their rooms. Among 

these will be language development, contrastive culture (Erench- 

Canadian and American), audio-visual methods and materials develop- 
;! ment. 

i • ' 

Evaluation : an evaluation, sheet will be completed by the participants 
•at the end of each of the above activities. 



5ERIC 



pace 10 

,?-ilO£.¥aa .at . a^^-i c leveX^^iAilsiicate. specific grade ) 

not "Ssrades ' • . 14. Voc. 

:pccifi_gi .1^3 4.-6 7-9 10-12 13-c611cgo training 



00 

code: (if no M 

I :ooid 

II .■!:-?X'i. - ]ii-T~' 

III :ii.-DOi.j/JIEi-n? ^ 



code: li^College or University (Other professional, training) 11. 4. I Q 
U-Federal, State, or Private Vocational Job training II 

11.5 Sej;pnd_ language. l^araingL itpi^ ..sfedents is 
P?JO j e c ted^ tlprpu^^ " ' " " 

00 if 0 not grades 

code ; 

II SiiT 

11. N-E2iT/S Dom 



11.5 Ir, 1^ 



no SIT- specified 12 3 4 



6 7 8 9 10 11 12 

■■ n " x 



1 1 • 6 keai2ing„iA. tiieix. jn^^^ . EPPrS^SJi sl\ dominant 11.6 

.students. jl:S..£31oj ep ted,_ tti^^^^ : — - 

O=not specified/CTrade 1 T'T 4. 5' "6 7 C 9 10 11 (12) 

11.7 The amoimt of instructional time in and thi-'ough their native language 
per. day for H-SiT students vho are N-E dominant is; 

code: O=not specified Bi=aath s = science ss = social studies 



11. s 

Subjects taught 



Pre 



11.7 

iuin. per day To-tal Min. per 

of instinaction day of any in native lang. 
^ .tM-'pu^JlI^iT^ ljistructiop__^_^ ^ 



11.9 

% of time per day of 
. lnstructic& ' ^ 

tir^-'ov.gh K-arr 

?fe £ ^ 



-..t ; ,^"6 



5. 

Q ..OS. 

11 



- . -:Ft.tfe.t.K ..H,.-VIS^ A . . AC?, . . . 

, _ ?cvv>c\..K.;S^rS^^..„...3. . .?L.q_. 

•- i^o.^, _ „ .Jti^^.,S:fIW,.A ... : 4. . . 2-0 L. 

'5. 





ii-rfr-ntlS . 


:.. ...M.?. . 


;>JS,Fntit^ 




...... -j.. . . ...... ,. 



9- 
lb" 



1 "I • 5 .^^cpnd lan^uajve^ learning. fpi\ .2n^lJ.sl\.dpninaiat^ s/cjudents is. 
P^Pj ected, tlirpugii i^rade : 

00 ' if O" not grades 
. code; no .HiT specified 12 3^ 5 6 7 9 10 11 12 
II a IT ^ _ ■ K 



11.5 In (2^ 



11.6 Learning, in the ii\ native, language for Hpnj-aiglisli, z^^iunan t 
studpnts^ is, prpJeAted, through^ gyg-^le- 
O=not specified/Grade 1 2 3 ^4-^ 5"'6 7 G S 10 ir f12. 



11 



.6 ..12^ 



11.7 The ajiiount of instructional time in and through theix native language 
per day for H-SiT students who are :H-E dorainant is; 

codes 0=not specified iiPiaath s = science ss - social studies 



Pre IV 



11.7 

liin. per day Total Min. per 
of instiniction day of any 
through IT iia^mo. t io^L 



11,8 

Subjects taught 
in native lan.<?. 



11.9 

% of time per day of 
instruction * " 



througli N-HiT 



.AO L.ao.p^ 

5 



Q as. .... 

11 



-,Ft.Vy:vvK . H , S/lS , A. . . .. 2 . . . ^ D 

Jr.v,yNAk3,.S^£S,.A..._ i.3. . ,<^0 

-fr e^noX , J ^ r r, A .. . 4. . . 2. 0 

. . : 5. . 



■I 



10 
11 



12 12 

11.10.Tlie amount of instructional tixae in and through their native language 

for iT-SIT students who fere English dovainant is; 

code: 0 = not specified K.A. = not app].icable, no N-SiT, E doia students 



11.10 

i'in. per day 
of instruction 

PreK [ _ 

© '..6.0 _ 
CD bO 

© . . Ij>. ... 

■ 5 I 

6 



9 
10 

11 



Total liin. per 
day of any 
.JJU^iriOjCLtAPJl 



.30.9. 



.n.,5. 



11.11 

Subjects taught 
in native lang. 



.jf!r:^t^.c^^H,5^4?, /l•- 
;Fr<.^r3-. 



11.12 

% of time per day- 
instruction 
througli K-HiT 
Pre K' 



of 



1 
2 
3 



^ 8 



10 
11 
.12 



Ad 



n5 
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A. Elcnent-^xy 



French r.s r. socond l-ji^gr.pre 

Prxticiprjits: 30 Grndo level: 1 

Progr.-m objoctivo: The student will develop good receptive coiSEPJid 
of French pjid be p.ble to produce French on cue. 
French c.s c. second l?^J l^•;^ge 

Participrnts: ^lO Grr.dc level: 2 

■progrnm objective: The student v/ill hr've complete receptive comnrjid 
of French cud will develop the r.bility to produce French spent. nnc:ouGl.> 
Eo will begin to read md write in French, . 
French .-■■S r. second Irnguage 

P-^rticiponts: 40 Grade level: 3, 4 

Program objective: The student will continue to develop spontaneous 

productive ability, in French 3iid increase his ability to re-^d and 

write. 

Fyench lnnguag;e arts Ql^Jkh.^lllJifinjj^f.^ 

Participants: 50 Grade level: 1, 2, 3, 4 

Program objective: The student will become basically literate in 
French to the degree that French-Canadi-on children ore at the end of 
first grade. 

The objectives rjre the sajne for both Holland rjid Island Pond, However 
because of the quite different composition of the classes. in both 
towns, the staffing, activities and materials will be discussed 
according to, town. 

Islnnd Pond Grades: 1, .2, 3 

.Staffing: two bilingual teachers 
two bilingual aides' 

Activities pjid Materia The- two teachers with aides v/ill share the 



(0 1. 

first three grades* One te^xher will be brsed in Grade 1 cjid one in 
Grade 2, but both will teach half the time in Grade 3o It is hoped 
that, by basing the teachers in these rooms, the amount of instruction 
in French can be increased. Translation and adaptation of the Spanish 
materials from the Sr anish^urr4c^ula^-J3ev^ Center are intended 

as the heart of the elementary program for this second yearo Activi- 
ties, then, would definitely be the ones in the kits plus ones de- 
veloped by the teachers in the normal course of study* The goal of 
French language proficiency would be accomplished by the, study of 
science/math, social studies, language arts, fine arts, French as a 
second language ;t:^X^a^O ^^^^^^ ^ 

It is not possible at this time to include daily schedules, 
because the second teacher has not been hired as yeto Upon approval 
of this proposal, this will be done and then the two bilingual teachers 
nnd the three elementary teachers will work, out the schedule s« As 
they, did last year, they will work together closely as a team and 
integrate the bilingual program into the regular classroom program. 
Evaluation -; The French version of the California Common Concepts 
Test, the , French version of the Peabody* Picture Vocabiaary Test, 
teacher-made tests and skills sheets will be used to measure the 
progress of the children^ 



10 

2D 

Holland Grades: 1, 2, 3, 4 

St3^?fing: one bilingual teacher' 

-Activiti es and materials : Although there are four grade levels in- 

vcDlved here-, there are but two rooms. Grades 1 and 2, with 20 students 

are In one room and grades 5 and 4 with 27 students pxe in another. 

The goal here is different from that of Island Pond„ Whereas French 

language maintenance and proficiency is stressed there, here French 

is the dominant language of the m.'^.jority of the children. The goal is 

also development of French language proficiency, but content mastery 

is stressed as well. It is planned to divide these groups of 20 and 

27 respectively two ways: 1) by grades, 2) within each grade, by 

French and English backgrounds. It is hoped that math, for example, 

can be presented to the first grade French children in French first, 

then in English and vice versa for the English children. The tr.ans- 

lations and adaptations of the Spanish materials from the Spanish " 

Curricula Development Center should make this a definite possibility. 

Again it is not possible to include daily schedules. Because 

of the still tentative nature of this part of the proposal, it was 

thought better not to raise hopes by extensive detailed planning and 

then disappoint the teachers and community. As. soon as this proposal 

is approved, these details will be worked out. 

Evaluation; Assessment activities accompanying content kits provided 
by tbfi Sps-.riish Curricula Center; the California Common Concepts Test, 
pre and post administered and French version of the Peabbdy Picture 
Vocabulary Test. 




to cL 
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English as a second l.mRuaR:e 

ff^ii9^P^*^* 58 Grade levels: 1-8 

Staffing: one ESL teacher 

BroCTam ob.iective: The student will develop an ease in English by 
having a greater command of vocabulary and more complex structures. 
Activities and Materials ; 

The teacher will necessarily work with small groups nnd attempt to 
provide individualized instruction to suit the needs of each child. 
The materials are not known. Upon approval by USOE, the teacher will 
be hired and materials and activities will be worked out by him md 
the project director. 

Evaluation ; English Irjaguage proficiency test (to be chosen) 
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B. Secondary 

French as a second lanKU?.ge and French as a mother tongue 

Participants: 60 Grade levels: 7% 8 

Staffing: one bilingual teacher 

Program objective : Each student will complete 80% of the units of • 
French language study over the period of one academic yearo 
Activities and Materials : An individualized program of French 
lang)iage study is being devised to provide adequately for the varying 
levels of language proficiency among the students « There will be a 
large number of topics in French grammar, vocabulary and culture of 
which the students must successfully learn a certain percentagGo 
Each topic will have a folder of activities, exercises, readings and 
a tape. As soon as the student thinks that he has mastered the topic 
he will take a written and oral test devised by the teacher <. Upon 
successfully passing the test, he may go on to .another topiCo He 
must complete at least 80% of the unitSo As far as possible, this 
work will be done in French* One day a i^reek will be provided for 
group oral practice* 

Materials for each topic will be culled from a variety of 
sources both Canadian and American. 

Evaluation ; l) The student will successfully do at least 90% of 

each unit on an oral and written test devised by 

the teacher. 

2) standardized obj.ective French language test 
(to be selected or developed) 



11.13 



11. U 



pacr,e n 

1-?ro--.-an is one-w - only non-English llother Tongue H-O ..c?L- 

students TinVludiiiE K-KIT-Snglish dominant) . i^lzsh 
ilother tongue students do not receive instruction m 
a second language 

0-no Enp-lish iiother tongue students 

5-2 vray - KZT learn the second language 

The aiiount of instructional time in and tlirough their second langijage 
for pupils v;ho are native s?eal;ers of Snglxsh is; 



code: 0 = not specified W.A. - no 



t a-oi3licable. no English liT students 



PreK 



11.14 

ilin. per day 
of instru.ction 
tteouiih N-aiT_ 



Total min. per 
day of any 
instruction ^. . 



1.1.15 

Subjects taught 
in second lang. 



11.16 

% of tine per day 
of instrvictioxi 



through. 



.bQ. 



.309.. 

1 



.;Frera>,KS,SS,A j .2. 

frt.^^\S^JXi.b ,.3. 



; , . j H 



c 

10 
.1 

12 



SLO 



^5 



-SriT. 



1 1 .17 Itod„or.,SGparate to:^^^^^ usage, bz teacher ..and/or aide 
. in thVciassroon (aarl: all that apply) 
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0- not specified . . , ^ , . j jl.u^ 

1 - languages are never Bi:ced by either the teacher, aide or the 
Dupil in any one class period- only one langua.ge is. used. 

2- the second language is used exclusively by the teacxier,aide 
and puPils during at least one portion of the school day. 

3- the teacher uses one lang-uage exclusively within a class period^ 
pupils are allowed to use either native or second language. 

. ■ /-the teacher uses only one language; however, the aide or para- 
professional uses another during the sa-ie class periodr students 

nay use either, .-,.4.^ i-ir^ 

.5-the teacher reinforces any conversation initiated by tne chiia 

throurvh the use of whichever language the child has used at^the to^e. 
6-const&nt smtching from one language to another by teacner duanng 

V-the^teacher uses English and the paraprofessional then translates 
... the saine material for N-illT pupils. . 
8-other (summarize) ■ , ^.c^avrv V^€Aeroa•e^©u,Sly 

; O ^*fir5Vav>^ second aro^€5 \^ OW^ tTl^W^ \^ t-^c.' 



tlirpu/;:h M-IiiT, JLnstriiction^ through N-SZT 

PreK j T . ' L \ ! Pre' }f *. 

Q . . . ^P. v3?P. ?r**xk,.H,S, A .... I 1 a-o i/o 

© . . .6 a ;Frcr4,Hlsi S^S'.;.^ i 2 . Z> 

e> ...fcC ;.^P'^ P^enOvM^rjr A .3^^* 

(Zf) ^ fee) ; cQ^aT) |:/'fcv^cJU u.r. A. / in 



5 ::::::: 






'5 


^ L ■ ;6 


^r-f^ 


Get 




;.7 ...bJ -, .. .. 


J> ...j^S 


.s?J&J> 




Is y^S 








c 


10 . 






..10. 


n i. 






11 


12 i 
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1 1 i,17 tlispd^JPJ.. s.eparate^ la^£uage^ P-sa^e. hz, .teacher ,.aii.d/p.r. aide. 11.17 . 

in the classrooH (laarl: all that apply) 

0- not specified 

1 - languages are never ni::ed by either the teacher, aide or the 
pupil in any one class period; only one language is used," 

2- the second language is used exclusively by the teacher^aide 
and pupils during at least one portion of the school day. 

3- - the teacher uses one language exclusively within a class period: 
pupils .are allowed to use either native or second langTiage, 

-4-the teacher uses only one language; however^ the aide or para- 
professional uses another during the saiie class period: students 
nay use either. 

5- -the teacher reinforces any conversation initiated by the child 
through the use of i/hichever language the child has used at the time- 

6- constant switching fron one language to another by teacher during 
lesson. 

7- the teacher uses English and the paraprofessional then translates 
the same material for IT-SIiT pupils. 

VI--- I 8*-other (suroiTiarize) L 1^ ^1./ 

^ fir^X o.Y^i second orUtS o3il\ be \^ OW^ c\ 0.^5^0^ VNe^ero^^Kovo^Slv^ 

12.0 iiETHODS OF SECOND LAIIGlfi\GE TSACHING 

(ilar!-: all that apply; some projects nay use a combination 12.0/_^f^^. 
of methods) 

1 - "Ai^d^PjrliliEw^l habit skills or behavioral approach. Snphasis 

on coimiunication. Includes contrastive analysis of sounds 
(miits) in both languages by teacher and students, student 
repiiition of tapes and/or fluent teachers * model sentence- 
patterns until responses are automatic. Structural drills and 
dialogues are systematically presented* Includes direct as- 
sociation between object and word in second language in a 
sequence of patterns learned in complete sentences. Inductive- 
generalizations drawn fron examples. 

2- Transfoj^ 

Acquiring an understanding of the stx^uctural patterns or 
gramiaatical rules of a language. 
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2a-inductive -generative approach: through listening to coimimication, 
perhaps of peers^ and attempting the new langiiage in situations which 
call for the student to generate sentonces - test his understanding, 
(the way native language is acquired) 

Includes dix^ect association between object, picture or action and 
wor<i in second language ♦ 

2b-deductive . - the cognitive code approach: tlirough initial forraal 

study and analysis of graixiatical structu^-^es^ then applying them through 
escariiples, i.e» ans\rering c-uestions, or transforraing affirmative sentences 
to negative, declarative to interrogative, active to passive. 

3-GraiaLiar Translation IJet h od 

Formal study of rules of grajnmar and translation from first language 
to second. Slnphasis on reading in second language rather than using 
it for oral oomrnunication. 



13.0 



DOLCEIT/JIT AND SECOND MIGUAGE SKILLS SEQUENCE ' 



AL-iP'" Language Skills Sequence 

(^Audiolingual riethod: listening, speaking, reading and writing) 

. I • II 
Non Eng dom ' Eng dom 

students, . students 
A in dora 3 in A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if project has no Eng. dom. students) 



13,1 Second language listening-speaking 
skills are learned s 

1 - concurrently v/ith dor.iinant lancru-a^^e 
listening-speaking skills 

2- af ter a specified level of compe- 
tency achieved in listening-spealzing 
skills in doninant lan{;;uage 

3- a specified period of time after 
listening-speaking skills in donincait 
lan^uap-ft taugJit 



13.1 IB 

IIB 



13.2 MA'i sequence followed 2 

1 - Listening-speaking proficiency 
precedes introduction of reading 

2- neading is taught concurrently 
with listening-speaking skills 

3- Leaming to read overlaps learning 
of listening-speaking skills 

4- There is some overlap between 
learning to read and to write 



13.2 lA 

IB 



9 



licj- cj. u.L V rr; J u^:; uxax «. uj. v u uu jui btsi I'u^ci oi. ^ ucuive to passive, 

3-Grgjni',uir Trjiri.slati on Ileth od 

Forraal study of rules of grainraar and translation from first language 
to second, Eciphasis on reading in second language rather than using 
it fox* oral comraunication. 

13.0 DCLlimiT AND SECOND M^GUAGE SKILLS SEQUENCE 
AL,-rP'' Language Skills Sequence 

(•^^Audiolingual iiethod: listening, speaking, reading and writing) 

I II 
Non Eng dom Eng dom 

stu dents , students 

A in dom B in A in dom B in 
lang second lang second 

lang lang 

0 = not specified 

(Use not applicable (n.a.) if pi-oject has no Eng. dom, students) 

13.1 Second langiiage listening-speaking 
skills are learned s 

1 - concurrently \rith dor.iinant lanfyuac^e 
listening-speaking skills \/ 

2- after a specified level of compe- 
tency achieved in listening-speaking 
skills in clordnant lan/;:uage 

3- a specified period of time after 




listening-speaking skills in doninaat 



lanRuap'<=^ taught 




13.2 AIiI'I sequence followed 2 

1 - Listenings-speaking proficiency 
precedes introduction of reading ^ 

2- neading is taught concxirrently 
with listening-speaking skills _ 

3- Learning to read overlaps learning 

of listening-speaking skills ^. ^ 

i^^-There is some overlap bet\>;een 

leai^ning to read and to write 

13.3 Listening-speaking proficiency 13,3 lA /, J 

determined bys . IB'IJ^ 

1- i-ieasure of listening-speaking TIL^\ X 
proficiency V J( V IIbT 

2- inforraal assessment by teacher Ji^ ^ X 



„13.4 Second language reading sicills 13.4 IB I 

are learned s IIB^'^I" 
T- concurrently with learning to read 

in ■ dominant language ^ 

2- after a specified level of dominant 

^1 language reading competence ^ ^ _ 

achievement 

3- a specified period of time after 
learning to read in dominant language 
(e.g. a specific grade) 

4- -before learning to read in '.dominant 

languaGe 



Seventh rrxd eighth pr- 1-. rs v;il] de-ncnstrr>t o; p 
greater coiTLTi-and of l=ii(guage art^ jn both French 
and English thexi a coTnp-'.rablo cof^t^o.l group "is measirrod 
by poriormpjico on StaV^ford Achiev^mems Tests 
pre and post administ ;rodo Progress will also 
bo measured by teachar-made tests. 

As written, this subobjectivo it3 unreal i.'t and the- followin'g 

changes .have been made: 

* "a: greater commajad of lajiguage' arts in both French cxid English 

than a comparable control group. The comment about control groups 
in the elementary grades are pertinent here. 

; "as measured by performaJice on Stanford Achicv^oment Tests pre 

i and post • administeredp " Due to a misunderstanding of the differences 
; -between achievement and IQ tests, it was decided to follow the 
testing structure already present at the junior high, i.e« Lorge- 
Thorndike IQ tests instead of the Stanford Achievement testSo These 
<; tests, of course, do not measure achievement in language. The SAT 
i* would do 30 in English and these will be used for both pre and post 
testing next year- 

An integrated program with Language Arts was plaxined initially, 
f Reading, English and French were going to integrate their units of 
; study so that each would reinforce ?:^nd extend the other o However, 
V this was not successful. There was not adequate plajming before the 
i opening of school and consequently not sufficient ease among the 
f members to work as a teamp The attempt was abandoned in December. 

Therefore, project personnel were not involved, in English language' 

■ . ■ 

^: arts this year to any significant extent and will not be next year 

^ according to present plans. However, it was felt that this objective 

|;v should be retained. If the program is successful in improving atti- 

|i tiides, this should be borne out in overall schoolwork, - . 

ERJC ■ •• ■ 



•^lage 13 

I II 

Hon Eng don Eng don 

student s stad^rrts__^ 

A B • A . B • 

dom second dora second 

lang lang lang lang 



13.5 Heading is introduced: 1-5 TA /"tL 
xVindividuallv, v;hen child is ready '-^-^ IB^'''^ 

or at a specific time -.during grades -K ... — 

h? 4A^^ d^ar-»«- tW^t F^ft'pi'^ Cow>rv6.-<i,J#.Vv 3 

13.6 heading readiness is deterrained by: V i-^ A TA I 

1 - test of reading readiness JS. — '^'^ 

2- infornial teacher assessment _ — — . — — -p- 



IIA 
IIB_ 



13.7 Grade level reading is e2<pected: 

1- in first grade : — 

2- iii second grade 

3- in third grade — .-^^ 
4.-in fourth grade 

5- in fifth grade 

6- in sixth grade ' 

7- other (specify) — 



13.7 U t\S 

iB_ r 

lu JX 



I3.S Grade level academic achievement (inath, science, etc.) in the ^^'^^35 — \- 
SEGOHD language is expected s 1.-- 

1- in the first grade 

2- second grade 

3- third grade 

4- f ourth grade 

5- f if th grad.e 
6~sixtn grade 
7--other (specify) 

U.O INTEGruATION OF SECOND LMGUAGE LEiffiKING WITH OTHER LEARNING: U.O 1 

(mark all that apply) \r rr ^ r? — ^ — " 



I = N-E II = E 
dom dom 
s tudents s tudents 



1 -Second language learning is only a sep- 
arate subject for English-speahing stu- 
dents; the second language is not used 
as a vjiediuiii of instruction for other 
siibjecuG. 



rD?r" 2-Second lar^g^iage leai-ning is both a sep-- 

lJv^ arate subject and also a mediuxa of yy v> 

instruction for other subjects. r 



^KA^df^nHyc^^^ ev^d eV gro^iJ^.! ' — 

13.6 rieading readiness is detemined ^7* yv 

l-test of reading readiness _X . _X T3«6 lA, 

' 2-infomal teacher assessment [ ^ " IB^^UlI' 

13*7 Grade level reading is expected: 

1~in first grade 13,7 lA^ 

2- in second grade ^ _ IB" 

3- in third grade HA 

/+-in fourth grade ^ 2- [JT. 

5- in fifth grade - 2 J, 

6- ~in sixth grade ^ ^ 

7~other (specify) ^ 

13.8 Grade level academic achievement (math, science, etc.) in the 13.8 IB. 1^ 
SECOND language is expected s HB j 

1- in the first grade 

2- s6cond grade 
3~third grade 
4~f ourth grade 

5- fifth g,rade 

6- sixti3. [^TaO.e 

7- othar (specify) 

14.0 IHTEGIIATION OF SECOND LMGUAGE LEATiNING WITH OTHER LEARI^ING: U.O I 

(mark all that apply) n J?. H 

I = N-E II = E 
dom dom 
s tudents s tudents 

1 -Second language learning is only a sep- 
arate subject for Snglish-speaLing stu- 
dents; the second language is not used 

as a ijieditna of instruction for other 

. subjects, 

2~Second lanfj'.iage learning is both a sep- 
aratn subject axic^, also a jiiediura of 

instruction for other subjects. V X 

3- Second language learning is always in- 
tegral ted with the learning of course 
content (such as social studies) or as 

a medium of cognitive development. 



4~ Academic content taught in the native 
lang-uage is used as the referential 
content of second language learning 
(the same concept taught in the native 
language is taught in the second w 
language). /K j( 

S'-Different academic content is taught 
in the second language frpm • that which 
is taught in the native language • 

0-not specified 

6-0 ther (specify) 
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15^0 THEATl-iElIT OF ^ , ^ . \ ^^'^ tp"^ 



Mon Eng. dom. Eng. cIoie, IB 
studonts ".students- IIA -^T 



A -in don. 



B .2nd A^ " . B 2nd IIB_5I 



lang. lang. Sng. ■ lang, 

1-The child's language is respected. 
It is not corrected, rather/ all 
of the child's speech is accepted. 
Hovrever, the teacher provides a 
model of the standard langmge 
aiming to\>rard child's eventual 

control of the standard fona. — 

2*-The child ^s langiiage is corrected- 

the teacher points out errors and V y Y 

deraonstrates the standard form. JJS. .-A- 

• 3-Other (specify) 

0- Not specified — — 

16.0 MATERIALS 

16.1 Reading Materials-Typos 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(Merrill or Miami Linguistic 

readers, ITA, ete;.) 1^;! IA_ - IJB^ 



2-Basal readers 



3-.Dialect readers ^ 

^-Ejcgerience cha2*^^ Cstories 
. dictated by cb£iife^) — 

16.2 If::B:ome reading 3a3ferial is in 
theeichild's dialeai;;^ im hovr 
long it is used: 

, 1-arado 1 16.2: IA^_. : 

2- Grade 2 

3- Grade 3 

4- Beyond Grade 3 

0- not specified . . > s 

16.3 The following are , techniques and ^materials used-fpr sscondlang-uage learnings 
"0-none specified^ . 

1 - pattern drills . 

2- dia3 og inemorization ^ — . — — 
3;-choral repetition -r— 

CD?/- /S-songs -X. 

CI\1L ^jprcgra:xied instxniction -rr- 
YS^stories read to children JL. -5- 



control of the standard form. 



2- The child's langiiage is corrected- 

the teacher points out errors and ✓ w v/ 

demonstrates the standard forrii. )v .-A- 

3- Other (specify) 

0- Not specified 

16.0 IIATEPJALS 

16.1 Reading Materials-Typos 

Reading Materials are: (mark all that apply) 

1 - Linguistically based 
(lierrill or Miaani Linguistic 

readers, ITA, etc.) 16,1 lA ^ vft IIB^ 



2- Easal readers 

3- Dialect readers 

^.-Jbq^erience charts (stories 
dictated by children) 



16.2 If some reading raaterial is in 

the child's dialect, indicate hov; 
long it is used; 

1 - Grade r 16.2 lA IV^ 

2- Grade 2 

3- Grade 3 * ' 
4,-Beyond Grade 3 

O-not specified ■ 

(??.c5^.Re ±i\i\:,r..:.'oo i on j.i-ne -) 
16^3 The foilov/ing are techniques and materials used for second language learning: 

0- none specified " 

1 - pattern drills ^ 

2~diaZog meraorization • 

3-chorar repetition , 

(^songs J(L 
♦^^^jprcrraviraed instruction 



t^J. ^..^ -TT- 

read to children ^ ^ 



Yo/stox^ies 

^ AUDIO VXSU.IL AIDES 
'7-filn3/filr.:s trips 

v|;^flannel or magnetic ooards . ... 

C^^realia, graphic displays V ><^ O 

^Oyrecords, tapes >(f I i 

1 1 - listening centers ' 

12- multi-media approach 

Experiential • 
^role playing X 
14-puppetiy 

1 S'-experience charts 

l^primary typewriter ■ _ 

fi^learning through direct experience X IS, 

with materials e.g. Montessori 
T8-activity centers-chosen by child 

19- other (specify) 

Learning outside the classrooms 

20- field trips V\ - 

21 r suggested TV programs ^ • .. 

22-' cthor (specify) 



EKLC 
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A sample list: of the methods that have been reviewed through 
research and, observation of other progro:::., and will be 
included in this prograin, is as follows: 

(1) Bilingual teachers 

r 

(2) Extensive and effective use. of n.othe^: (bilingual 
teacher assistants) 



(3) Coiranunify xepresentati 



ves 



(4) Parent participation 

(5) Demonstration and dramatization meidhods 

(6) Teaching of English concurrentiy in. t&e first grade 

(7) Much atten^tion given 1to development o£ .positive self 
concept ami attitude 

The fcUowine^„a,teriaIs;have been reviewed by the project 
writers-and „ixr be considered Eo. incorporaion into the 
- program; 

CD Pref „ntai«.. Prefcntaine, la Eecture:£sr la .ethode d^ 
Saklier. Published by Beauchenin 

(2) Daniel Fader and E. O'NeiU.^^Sra ajd Proof 

(3) =«ard, de fraac^ 

(4) Hon Larousse i^^lllL 

(5) Basset and Rutledee Writino « 

^eage, .writ2^ Wi^ ^ 

McClelland and Stewart 



•22- 



(6) Smallbridge, LanRuagc Comes Alive , Nos . 9 and LO. Dont 

(7) Larousse manuel il Lustra . Les Editions Francaiscs 

(8) Boule.t, Gagne, Gendron, Le Franca is Parle au Cours 
secondaire, Nos . L and 2. Les Presses de L'Univcrsite 
Laval , 

(9) Deschamps, C cnnment cdmposer , secondaire . Vol. 1. Centre 
de Psychologie et de Pedagogie 

(10) Houziaux;, Bergeron, LaFernl.ere, Precis Methodiguc de 
gi^ammaire Francaise, EditiicuL^iEedagogia 

(11) ::Seiverlght, Lloyd, Le Canada, et Ses Voisins.. Revised 
;Edi:tion, Ginn 

(12) Cyx, et al* Mathematiques Cx)ntemporaircs . 1 and 2. 
^Revised Edition by Holt , Rinehart and Winston 



y ' ■'■■it : 
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T^^A The sources of Mon-English materials: textbooks ais: l6.4 If^j^ ) ^ 

(mark sil that apply) 

0- not specified 

1- are\j2atten- ^y native speakers of rfet language 

2- coinme:..^ially prepared and publishe(i : z£n countries where- 

N-E :1s the native language .^^^i^r,--,^ 

3- developed by the project >s own biliri^al staff +vao£lc^»^an <^ ^^^P^^^^? 
A-deveioped by the staff of another IbSIingual project (sper-fy- which) 

5- developed in conjenction vdth pro je:c± /parents Cu.v-^i c^ltcyn 

6- developed by or with members of .N-IJiT community D «.Vc.lo f me/n; 

7- are culturally appropriate for N-E culture ^^^^^^^:^U 
(specify how this is determined) nr^ccH^oials 

Snare cross c\iltural 

9- commercially prepared :and puTxtishEti: ±n the U.S. 

10- are translations of U.S. texts-. 

n-are coordinated with materials; us^ian the regular subjiact 

curriculum 
12-other (specify) 

ir6.5 The specific bilingual/bicxiltural materials used in the ianguage 1o.5^ 

component are : . 

0-not specified -poS^^ai4teS , - 
1.-xero2r:att.i.ched-page and docment^_J___:. ■ — ^ ^ i, \ 

Tn7.0 STUDENT GROUPING 7^-^.-^ 

17 . 1 Student grouping ; . mixed or separated into dominant language 17.1 -^j i 

groups: Imark all that apply) 

0- not specified 

Pupils of both li n|g ;uis tic groups arei ; 

1 - always mixed for all learning 

2- mixed for language learning 

3- mixed for some academic subject learning 

A-mixed for non-academic learning^ art, music, gym, health 

5- separated for native .and second language learning into 
dominant language groups ^ 

6- separated for most academic subject learning into dominant 

language groups 
7_never nixed for language or other academic learning 

8-other (specify) 

n.a. - (no *ii:T students) ^ 

17.2 Students are grouped for language instruction:- ^7*xi r: 

(mark all that apply) A-more than ^ the time B Less than t ^^^^ 

0- not specified 

1 - total class . — '■ 

2- .small groups (specify size) - — — — 

3- .individual instruction — — - 

17.3 Criteria for grouping: Students tt 

■.■:0-ri6t specified I Non Eng II Eng dom -^lEng dom 



vspeciiy now xnis is aetemxnea; mccf'-e^-ialS 

8- are cross cultural 

9- coinmercially prepared and published in the U,S, 

10- are translations of U.S. texts 

11- are coordinated with materials used in the regij.?.r subject 
curriculuin 

12- other (specify) 



16.5 The specific bilingual/bicultural materials used in the language 16.5_ 
component are: 

0- not specified ' L T i • 

1 - xerox attcched^page and document f- ^' ^ 

17.0 STUDENT GROUPING ^^^^ ^ » 

17.1 Student grouping; mixed (or separated into domj.nant language 'TSl^J ' ..^-t ^ 
groups: (mark all tha±:^pply) 

0- not specified 

Pupils of both linguisJn-c groups are.: 

1 - always mixed for all lEearning 

2- mixed f or language l^rning 

3- inixed for some acaderaa^c subject learning 

4.-mixed for non-academic learnings art, music, gym, health 

5- separated for native and second language learning into 
dominant language ; groups 

6- separated for most academic subject learning into dominant 
language groups 

7- never nixed f or la^nguage or other academic learning 

8- other (specify) 
n.a. - (no :I.:T stud-jnts) 

17.2 Students are grouped jf or language instruction: 

(mark all that apply) A-more tlian ^ the time B Less than J-tSsa tsme 

0- not specified " 

1 - total class _ 

2- small groups (specify size) ' ZIZZZZ 

3- individual instruction ^ 

17* 3 Criteria for grouping: Stud ents 

0- not specified I Non Eng ' II Eng dom I^lEng dom 

dom St-iT NEI'lT 

1 - by age _ . , ^ 

2- by native language 

3- by dominant language X V 

4- by language proficiency 

(ex. level of reading skill ).^ . 

n.a. not applicable 
(no E,dom/NEi^) 



18.0 TUTOPJNG 

$18.1 Student Tutoring is: (mark all that apply) 18.1 MS 

no-no t mentioned 

0- type if5 not specified \ 

1 - inter-ethnic (^J-E^ll:: student tutors SiiT students) 

2- intra-ethnic (N-EJlE:xstudent tutors N-SilT) 

3- done by older childi^en (cross age) 
4.-done by peers (same age) 
5-other (specify) ' 

18.2 Paraprofessionals or aides give tutoring or instruction as follows: 

0- area not specified , : .18.2 ' '^ifM 

1- inter-^tlinic (N-EI.IT aide tutors ^^E^^^ 

2- in the acqusition of native language skills 
^ ' 3-in the acqusition of second language skills 

fclyC ; 4.-in other academic subjects 



IS. 3 Parent tutoring: (liiark all that apply) 18.3 - Li^ 

n'- -not mentioned * — . / ' 

0- type not specified 

1- inter-etlmic parent tutoring is used 

2- intra-ethnic parent tutoring is-used 

Parents are trained to bt^corae tutors for their children: 

3- in the home by a home-visiting teacher 

^--in an adult education component ^ _ 

5- in school through observation and guidance of teacher \^ tO 

6- .as parent volunteers who tutor during the school day. i a - 
7' 7--inaterials are provided for use in home by parents 'P^^eofc a.v6e 
^Tq^^pu-vA-c ^ vi 8-other (specify) C\q.r^>roo rmi 

19.0 CURRICULmi PATTEmTS o.^dTosVcccMp;^ "1^^,^"^ 19.0'^, 

S^e^stated^^ pattern _.of the bilingual proiect: ^'^^r . 

1 -accept Tor inclusion of N-EliT instruction the curriculum is 
otherwise typical or regular, for this state. 
There are other modifications whi thin the curriculum of the 
bilingual program which differ from traditional, typical curri- 
cultmi such as: (mark all that apply) 

2'-a non-graded classroom: pupils of different ages are 

grouped together during part of the school day 
3-flexible or modular scheduling 
i4-small group instruction 
5-individualized learning 
6~open classroom 
7-guided discovery and inquiry 

8~a curriculum which is both child and subject-centered 
9-others (specify) 
10-if the program includes activities which complement 
experiences children encomter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELOPIiSNT 

20.1 Cognitive development in early childhood grades is fostered through: 

0- method not mentioned 20 1 

1 - structured envirionment rich v;ith materials child can manipulate* ~^ 
order, compare, match for perceptual-motor development 

2- non-verbal materials, such as lion tessori materials from which 
. children/can learn sensory discrimination, matching, seriation.: 

counting, addition, subtraction ' 

3- labeling and. discussion of concepts related to time, space, distance, ' 
^ ; position ' 

ERJC ^ M actual.objects to learn classification ; 

' ■ g3:ouping .objects with common ^^^^a their 

sizes) 



7- 7-naterials are provided for use in hone by parents i^<:^<t^< o-'v^t. 

"?«^*^/sA-< ; \l 8-other (specify) - <^\ciss<x>^(r\ -> 

VW^+s re«U, ccv;« oc+W,r Qi,AWs cloLSSu^cv-k. -5 u 

19.0 CtmniCM: PAIIEimS o.ndTn.Vucwti^^r^**l^.d^r4<. , 19.oi?4jjjlj 
rrt. \ ^ . veioforee -V-he \e4:^ooi art- hoYr)<o - 

ii:^ st ated cu r ri cidiM pattern o f the bil ingual pro.lect : ^ • 

1 -accept for inclusion of N-aCT instrucTion the curriculum is 
othervdse typical or regular, for this state. 
There are other modifications v;hithin the curriculum of the 
bilingual program vrhich' differ from traditional, tjq^ical curri-. 
culum such as: (mark all that apply) 

2- a non-graded classroom: pupils of different ages are 
grouped together during part of the school day 

3- flexible or modular scheduling 

4- small group instruction 

5- individuali2ed learning 

6- open classroom 

7- guided discovery and inquiry 

8- a curriculum which is both child and subject-centered 

9- others (specify) 

10-if the program includes activities \7hich complement 
experiences children encounter in the home, community 
and through mass media i.e. TV, describe below: 



20.0 COGNITIVE DEVELOPilENT 

20.1 Cognitive development in early childhood grades is fostered through* ^ 

0- method not mentioned 20,1 

1 - structured envirionment rich vdth materials child can mnipulate* 
order, compare, match for perceptual-motor development 

2- non-verbal materials, such as Uontessori materials from which 
children can learn sensory discrmination, matching, seriation, 
counting, addition, subtraction 

3- labeling and discussion of concepts related. to time, space, distance, 
position 

^.-labeling and grouping actual objects to learn classification; 

grouping, objects with common attributes and labeling their, 

attributes (i.e. colors, sizes) 
5-direct experience of processes of science through discovery, using 

Biaterials rather than text^- active experimentation vl, . 

, oy cnlld vjith teacher 

guidance rather than teacher dcvionstration. 
b-airect experience of math through discovery rather than instruction 
7-other (specify or xerox) p. no. and documents 



20.2 Cognitive development in later grades (grade 4 and above) v^C 

0- method not mentioned -•-••'-..^.J^ J^.. 

1 - specify or xerox p. no. and docui-aent . 
n. a • -no grade 4 or later grades 
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21.0 SljgLFr.SSTjSl-^ . , 21.0 "7^ ^ 

ine thods. of project coiapenent expected to j.ncr ea s e.^ s elfj-e s teem : 
no-self -esteera not mentioned as an objective 
0-self -esteem is^'an objective but methods not specified 
.Teacher encourages pupil to verbally express his feelings: 

1 - through role-playing 

2- puppetry 

3- langiiago-e:cperience approach:, students dictate stories from 
their own experience 

4- teacher accepts, aclaiowledges ideas and feelings ^ 

5- teacher encourages non-verbal expression of child's feelings ^—0 0 
through patr -.xng^ music ^ dancing \ 

6- teacher ^..-r^wides experiences in which the various ways that 
chil'''' act are accepted by the teacher: their actions are 
discussed and the children are encouraged not to make fun of 
"different" i^ays 

7- teacher provides experiences heading to competency and 
■ success 

8- teacher provides experiences \>rhere occasional failure is 
acloiovrledged as part of . everyone 's eDtperiencej second 
attempts are encouraged 

9- other (specify) (xerox or smrnnariae) document page ^ 

Teacher provides experiences in pupil self-direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 

11- puils have some options in choice of curriculum 

12- pupils choose activities from a variety of interest centers 
IS-'older puils participate in curriciLLum planning and/or 

development 

14.-'pupils v/rite a bilingual newspaper for dissemination to the 
community 

15-other (specify) . 
22.0 LEAiaiING STRATEGIES , 22.0 



1-The project mentions the follov/ing specif ic learning, strategics 

{• as- important for reaching a particular ethno-linguistic group: 

I (specify or xerox) Document and Page no. 

- i;. Example i Navajo children' resist participation in an authoritarian, 

I traditional classroom. An open classroom where teacher partici- 

%■ pates rather than directs all activities and students or groups of 

o ■ \ students initiate activites, move about freely or ,sit in a circle, or 

ERJC : horseshoe rather than sit in rows,' has been found more effective. 

fiBBMn . i 0-none mentioned ; / 



5- teacher encourages non-verbal expression of child's feelings 
through painting 5 music, dancing 

6- teacher provides experiences in which the various ways that 
children act are accepted by the teacher: their actions are 
discussed and the children are encouraged not to make fun of 
"different" ways 

7- teacher provides experiences leadin.^- to competency and 
success 

8- teacher provides experiences where occasional failure is 
acloaovrledged as part of • everj''one ^ s e:5)eriencej second 
attempts are encouraged 

9- other (specify) (xerox or summarise) document page # 

Teacher provides experiences in pupil self -direction and acceptance of 
responsibility, such as: 

10- pupils act as tutors for other pupils 
T1-piiils have some options in choice of curriculum. 

12- pupils choose activities from a variety of interest centers 

13- older puils participate in curriciilum planning and/or 
development 

14- pupils vnrite a bilingual newspaper for dissemination to the 
coiiimunity 

15- other (specify) 

ns.O LEAimNG STRATEGIES * 22.0_! 

1-The project mentions the following specific learning, strategies 
as important for reaching a particular ethno-linguistic group: 
(specify or xerox) Document and Page np, 

Exa^iiple; Navajo children resist participation in an : authoritarian, 
traditional classroom. An open classroom where teacher partici- 
pates rather than directs all activities and students or groups of 
students initiate activites, move about freely or sit in a circle or 
horseshoe rather than sit in rov/s, has been foiond more effective, 

0-none mentioned 



23.0 BICULTUrj\L COlvlPONENT 

23.1 This program is: 

1-bilingnaal alone -"^T^vw'^or Ha^^H 
2~bilinguaX and bi cultural- Ple.vnr\e,r\ Vol. i^y 

3- bilingual and multicultural 

0-not specified as to v;hich of the above 

4- an ethnic studies program is included in the : bilingual prograan 

5- artj posters, I'ealia crafts of both cultures are exhibited in 
the classroom 

6- language and cultm-'al content are integrated 

7- other (specify) 



23-2 Cross-cvxltural awax'enessc 23.2 
If project iiientions specific values or yiodes of behavior of 
K-EilT culture, please suixaarizc belovK (or attach xerox) 

found in docuiiient , page ?r- 

0-not mentioned 



23.3 1-if project mentions efforts to decrease etiinocentrism in . 23.3 

either or both groups^ desci'ibe belows (or xerox-docuiuent page///) 
0-none mentioned 



23.4 In the bicultural coinpenent knowledge of the N-H'IT culture 23.4 M y.^ 

involves (nark all that apply) ^ 

0- no bicultural component mentioned 

1- Hmanistic aspects of culture: ideals and values, literature 
(oral or bitten), achievement of piarticialar people or politcal 
movements 

2- Historical-cultural heritage of the past — contributions to art 
and science 

3- ^ Deep' culture: family patterns and contemporary way of life. 
it-I'temization of surface aspects of a country — geography, dates 

of holidays etc. 

5- A specific culture only e.g. one Indian tribe 

6- Various cultures of sajiie ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

_ 7-A third culture different from NSiT or Et-IT 



I see X-^ro)^ aV^o-dkeci 1^ cl-^ 

23.5 Anaerican culture is defined: 23.5 3 

0- not specified . P 

1- narrov/lyr primarily; Anglo-Saxon orientation , 

2- broadly 2 etlinic pluralism of Jkierica,~-miilticu^ 

^ ; : contributions of various ethnic groups discussed 

. . : ;■ . ,. 3-other(indicate docuiiient, and page nmber for xerox) o^ 
— elaborate in you?: o\m v/ords 



23.3 1-if project nentions efforts to decrease ethnocentrisui in 23*3 C3 

either or both groups^ describe below; (or xero:c-docuiTient page//r) 
0-none raentioned 



23.4. In the bicultm-al conpenent l;jiov/ledge of the M-HIT culture 23,4 I2 i M 

involves (mrl: all that apply) ^ 

0- no bicultural coinponent mentioned 

1 - Humanistic aspects of cTa].t-ures ideals and values, literature 
(oral or x-n:itten), achieveitient of particular people or politcal 
movements 

2- Flistorical-cult"ural heritage of the past — contributions to art 
and science 

3- ^ Deep ^ cultures family patterns and contemporaxy v;ay of life. 
^--Itemization of sm-face aspects of a country — geo^raphy^ dates 

of holidays etc, 

5- A specific ciiltiire only e.g. one Indian tribe 

6- Various cultures of sane ethnic/linguistic group (i.e. Spanish- 
speaking peoples) 

7- A third ciiture different from NSiT or EI-IT 

C* P 8-Other (specify) i , , T r- 1 > I 

frop QcLtw^S^ Ao^vnc^S So^^l^ cl^Ti ^fDi^K^S 6-.+^ o4 f-rcfrxuK Lcu.^o^a<\, 



23.5 Anerican culture is defined: 23.5 

0- not specified 

1- narrov/lyr primarily Anglo-Saxon orientation 

2- broadlys etlinic pluralism of America— raulticultural 
contributions of various ethnic groups discussed 

3- other( indicate document and page number for xerox) or 
elaborate in your o\m v/ords 

- "'^■^nilTY CQiiPOKEKT ' J ' 



2^h0 COiiiiUill' 



24.1 Bilingual libraries are provided fors 

0- group not specified 

1- 'project children 

2- adults of the project community 

3- teachers 

no-bilingual library not mentioned 

24.«2 An etlinic studies library is provided for: "^4.2 3 

0- group.not specified 

1 - project children 

2- adiilts of the project commimity 

3- - teachers, • 

no-ethnic studies library not mentioned 




23 



Canadian Studies 

Participants: 275 ftrade levels: 7,8, 

Staffing: 2 French teachers, one bilingual teacher 

..ProKTam oh.iective: By the end of this year course, the student will 
have a basic knowledge and understanding of the history, geography, 
ethnic groups and culture of Canada. - 

Materials and Activities: one day a week for the school year, the two 
French teachers and the bilingual teacher will offer as part of the 
French course required of all Junior high students a Canadian Studies 
program. This course will offer- an overview of Canada and more detailed 
views of each area, i.e., the prairie provinces, the Maritimes, French 
.Canada, .et al. Main points of the history, geography, economy, ethnic 
composition of the population and culture (art and music) will be 
studied. The music and art teachers will cooperate in the program. 

Materials will be drawn from many, diverse sources. Books, 
filFastrips, tapes, slides and records will be used. 

Evaluation; 1) a true-false objective test will bo developed for pre 

and post testing. 
2) Teacher-made tests will be administered upon completion 
. o^" study of each of the regions. 



SK^ldc: in thoir .thnic background with the teaching of 
^g&h language nnd its' culfur. through g^ncs, songs, and stories. 
■ ,^,0 ty^as of t.sts wero ad^inisterod. The SWCEL ftu.stionn.irc 
4wings of themselves .lone and in relation to their oeors were 
The SWCEL Questionr„,ixe could ho a useful indicator of self- 
p'r^owever, hecauso of inadequate scoring information, xt was ^ 
.rlihlo to interpret the toot results. The scoring of the dra.wings-7i 
i&elves alone and 'in relation to their peers proved to be- too 
\ctive. Therefore, it was decided for next year to develop an 
::'(^ent to .oasuro self-concept, using both, the teacher's obser^^o^ 
,„s of the students a.>d the student- assessment of themselves. 

^ ■ . •m-nP-Tpm et North Country Union 

SlsriSoSl^'iSvorifg'-^enth »d eighth grade 

students- ^ ■ 

A prosrr.» of bilingual/bicultural education for 7th and 8th . ■ . ■ 

^Js'^s begun. Its limitations were:; 

student population involved- was co5posed^nly^!:£BS^^^^ 
cans. Therefore, there was no bicult^alisM in the program. 

at least one-half of the students i^ the program on a 
l^t^^tT^l be from non-French backarounds and almost all of 
f!^dents in the Canadian Studios program will be fro. non-French _ , 

Ue program this year was solely French lan^age instruction wrth 
• 'some I^enoh-Canadi^ studios for French background students. . 

the • lanp>ag. jx^^ra. which will bo e^anded, the bilingual 
. i.&^„ill work with the two French teachers to produce a yea.r- 

; : jit^adiSn StUdi.s course -as-P French course required . 

ERXC I jtmior high students. . 



i 
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24.3 Provision is made by the school for infoii-iing the parents 2A.3 ^ ^i^il^ 

and coiTiraunity about the iDrograj-i through: (Mar!-: all that apply) * ' 

On^ethod not specified 

no-no provision for inforaing coiiimuiiity • / ' 

1 • bilingual nev/sletter ^- (t- / 5 p/Q nnCc/ 4xy kave^ 

2.. monolingiJal newsletter C.«>vei-ccde b^j v-^ ^ - / , , 

3- aws sent to mass media. ^ClO ^^oc ^^vc/^rV/ 

4.-if articles included v/ith project, check 4. . p«>-p€\< ^ ^^^K>n 

5- bilingual fliers sent home V»* deo 1. - 

6- foniial meetings ^ * ^p€c^t<v.NrL^ 

7- infornial meetings open to entire community ^g<^€me.n^ 

8- jiaee tings conducted in both languages ?*^<5*C&Ss T ^ 

9- hoBe visits f^^s,oncx( c^rouyos^ 

10- other (specify) ^vr c<.u^cx.5 c? on ^ sW^ VisT/ 

11 - project director personally involved in prograxa 
dissemination, specify how . 

Community InvQlvement in the formtLLation of school policies 

and prograras is sought through s 24. A . H 

0-type not specified -^ ^ ^r 

no-hot sought 

1"-e5cisting coimTiunity groups worlcing v/ith program 

2- bilingual questionnaires 

3- coriim'unity-school st^^ff committees ' 
-4-community advisory groups . 

5-f orBial xneetins open to the entire com:iiunity 
6r-informal meetings with community gi-^oups 
7-other (specify) 

S-proje0t director personally seeks involvement of community 
in prdgrajn. specify hovr 

IvHie Was done ^i^V) c<?r)-)^^u.v^rU| i nu flloerr\evYl^** ^ yc<^>r ../Z '^ee.-Vv ^cji U>ere Vi<^l<:V bu^- 

24.5 The school keeps informed about community interests, events and ■ ^ o 

problems through: •• ^ 5 ^J-^ 

no-no mention of school seelcing to be informed about community ^r— 
1~meetings open to the entire comunity conducted in both 
■ languages 

2-co.vJiiunity representatives to the school 
f Q ■ .3^'^3.1ingual questionnaire sent to the home * 1 

^FRir" 4.-home visits by school personnel . ■ 

;CI\L\^ 5-other (specify) 

■.:Q'-me|thod not sioecified &;^r 



8- neetings conducted in both languages r»^^iless rorvrl ^ « 

9- hoine visits C^ro^f^j 

10- other (specify) ^ >^ Cxountq.^ ^ c>n - VisiV^ 

11- project director personally involved in program 
dissemination, specify hov 



24.,4 ComTiunity involvement in the formulation of school policies 

and prograns is sought through? 2A,/^ ^ 

0- type not specified 
no-not sought 

1- e:cisting corjirriunity groups vorlcing vith program 

2- bilingual questionnaires 

3- coriiinunity-school staff coimittees 
^--coi^iiunity advisory groups 

5- forBal raeetins open to the entire coiniiiunity 

6- inforriial meetings with community groups 

7- other (specify) 

8- project director personally seelcs involvement of community 
in program, specify how 

24.5 The school keeps informed about community interests^ events and ^ *> 

problems through: £^,3 0s. 

no-no mention of school seeking to be iiifoniied about conmiunity 

1 - meetings open to the entire cormuunity conducted in both 
languages 

2- ccmmunity representatives to the school 

3- bilingual c'uestionnaire sent to the home 
4.-home visits by school personnel 
5-other (specify) 

0-method not specified 



24... 6 The school is open to the community through? 24.6^ 

0- not mentioned 

no-school is not open to comiiiunity for comiiiunity use 

1 - opening school facilities to the coiimiunity at large for use 
after school hours and on veeliends 

2- providing adult education courses plA,Nav\ecl 

3- other (specify) 



25.0 li'iPiiCT EVMiUATION 

25.1 Project mentions description or dissemination of the bilingual 
program tliroughs 25 

1 -newspaper articles • 

;2rradio programs 
, "3-TV programs \ . 
. 4^video-tapes . .. 

5- filiUB 

6- visitors to observe the program 



ERIC 
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25-2 Project's mpact: 25.2 ^ 

1 - Project mentions that other classes in the school, bi;t 
not in the program have pic'ced up nethods or luaterial from 
the bilingual prograaa 

2- Px-oject mentions other schools in the local oduoational system 
have started bilingual prograias 

3- Pro*^ect mentions that a University has instituted teacher 
training courses in bilingual education to meet staff devel- 

opiaent needs , i.c 14-^ 

26.0 HOLE OF^UATOIl 0 ' '^ eyfCvvSi&h 

26.1 Evaluator has field tested^ on a group of children uho are of 
the saj'ie langiiage^ ciolture and grade levels as the children in 

the bilingual program: 26,1 Pt ^ 

0- not mentioned 

1 - published measures 

2- staff developed measures 

3- staff translations of published measures 
4.-staff adaptations of published measures 

26.2 Svaluator has personally observed students in the programs 26,2 ^ ^ 

O'-not mentioned 
no-never 

1- once or twice dioring the year 

2- more than tvdce 

3- regularly 

4- other (specify) 

26.3 Evaluator has met with teachers s 26.3__JV3_ 

0- not mentioned 
no-never 

1- onc.e or tv/ice during year 

2- more than tvjrice 

3- regularly 

4- other (specify) 

27.0 EVALUATION PROCEDURE 

27.1 • O-iiot- {specified 27.1 ^3. — 

1- A comparison group has been chosen 

2- A comparison group will be chosen . ^ 

. 27.2 0-not specified (mark all that apply) 27.2 3 

1 - Pre-tests have been given to project group or sample ' 

2- will be " 

3- Post- tests have been given to project group or sample 
. 4- will be 

-.■ 5-P3:*e-tests have been given to comparison group 
' 6- " will be ■ " 

7- Post-tests have been given to comparison group 

8- v;ill be " 



k\ com pc^'i Son t>^ m^u.if^ uiiV^ e^Wo/ ^ rote 



